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In this month’s issue . . .
Special Issue: A Taste of JALT2005 

T his month The Language Teacher features an extensive 
selection from the kitchens of the JALT2005 National 
Conference. We have chosen 12 of the articles from the 

online conference proceedings  <jalt-publications.org/proceed-
ings/2005/> for an especially tasty menu. Think of the excerpts 
in this A Taste of JALT2005 issue as academic tapas or research 
dim sums.

James Elwood, Joseph 
Falout, Marlen Harrison, 
Laurel Kamada, Daniel 
Krieger, Yuka Kurihara, Wil-
liam Matheny, Mary Goebel 
Noguchi, Yumi Ohashi, 
Brian Rubrecht, Deryn Ver-
ity, and Christopher Weaver 

have all simmered their contributions to last year’s conference 
down to their essence. If you would like to try more than the 
appetizers here, go online for a full serving.

On JALT2005: Sharing Our Stories
<jalt-publications.org/proceedings/2005/>

Of course, our regular columns are still on the menu. Greg 
Bakerfield and Grant Wolf each help students present them-
selves better in My Share. Timothy Allan and Christopher Sto-
rey have contributed two Book Reviews. Brian Rubrecht gives 
tips for using scanners in TLT Wired. Member’s Profile features 
Curtis Kelly. David Ockert reports on JALTCALL2006 from 
Sapporo, and Eric Skier and Miki Kohyama preview MAYA-
More Autonomy You Ask! in Grassroots.

I hope we have also whetted your appetite for JALT2006 in 
Kitakyushu next month <conferences.jalt.org/2006/>. Please 
consider attending the TLT 30th Anniversary Gala Event: Cast-
ing Pearls Before Wine on Saturday evening and stop by the JALT 
Publications table anytime during the conference to see what 
else we have to offer.

Ted O’Neill
TLT Associate Editor

TLT Co-Editors: 
Kim bradford-
Watts & Jacqui 
Norris-Holt

Associate Editor: 
Ted O’Neill
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2 FOREWORD & INFORmATION

JALT Publications Online
more information on JALT Publications can be found 
on our website:

<www.jalt-publications.org>

}

October 2006 Online Access
To access the JALT Publications online archives:

[ login: oct2006 / password:  ]
}

Publications Forum
Information, commentary, and feedback can be found 
on our forum page:

<forum.jalt-publications.org>

}

Contact
To contact the editors, see the Staff List at the back of 
this issue or use the contact form on our website.
}
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今月号は、２００５年のJALT全国大会という「
厨房」から、１２の「おいしい料理」をオン
ライン・プロシーディングから選んで皆さん

にお届けします。
James Elwood, Joseph Falout, Marlen Harrison, Laurel 

Kamada, Daniel Krieger, Yuka Kurihara, William Matheny, 
Mary Goebel Noguchi, Yumi Ohashi, Brian Rubrecht, Deryn 
Verity, Christopher Weaver の諸氏による論文をどうぞご
笑味下さい。

　 も ち ろ ん 、 通 常 の コ ラ ム も メ ニ ュ ー に あ り
ます。寄稿はGreg Bakerfield, Grant Wolf ,Timothy 
Allan,Christopher Storey,Brian Rubrecht ,Curtis Kelly. 
David Ockert, Eric Skier, Miki Kohyamaの諸氏によるもの
です。

今月号が北九州で来月開催されるJALT２００６全国
大会において皆さんの食欲をそそることになることを
願っています。また大会ではTLT３０周年イベントな
どもありますので是非ご参加下さい。
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JALT
2006
KITAKYUSHU
J A P A N

JALT2006
“Community, Identity, Motivation” 

The Japan Association for Language Teaching
32nd Annual International Conference  

on Language Teaching and Learning 

— November 2-5, 2006 —
Kitakyushu International Conference Center, 

Kokura, Kitakyushu, Japan 

Plenaries by Donald Freeman, Yasuko Kanno,  
Bonnie Norton, & Bruce Rogers

Educational Materials Exposition, Food Fair, Skillup Workshops, 
Job Information Center, Special Interest Group Sessions,  

Poster Sessions, Social Events

<conferences.jalt.org/2006/>

Visited TLT’s website recently?
<tlt.jalt-publications.org/>
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For the complete text of this article: JALT2005 Conference Proceedings online <jalt-publications.org/proceedings/2005/>

Culture and affect in vaulting the 
Rubicon: Stories of highly proficient 
English language learners 
James A. Elwood, Tsukuba University

インタビューを用いた本研究では、日本人で英語が堪能なEFL学生を調
査した。インタビューでは（１）文化的な影響、（２）知覚・感情的な変数、
（３）話術という３つの領域を網羅した。九人のインタビューを受けた学
生に関しては、小文化（Holliday，1999）の要素、例えばピアグループ（仲
間）やサポート・システム（応援システム）などが繰り返して言及されてい
た。動機や国際的な姿勢は非常に際立っているものの、予想したとおり、
不安は重要な要素ではないことが判明した。さらに、文化と感情の相互作
用が明らかに存在し、動機づけの高い学習者が英語を使う機会を大いに
活用していることが分かる。

T his interview study investigated EFL 
students in Japan who had acquired a high 
level of English proficiency. Minimally, the 

structured oral interviews looked at three areas: 
cultural influences and perceptions, affective vari-
ables, and oral narratives. For the nine inform-
ants, small culture elements such as peer groups 
and support systems were repeatedly mentioned. 
Motivation and international posture were promi-
nent, and anxiety was, as expected for highly 
proficient English speakers, of minor importance. 
Furthermore, the interaction of culture and af-
fect appeared in the myriad English opportuni-
ties learners sought and used, had resulted in a 
number of epiphanies.

The first small culture element that emerged 
was parents. Parents are constantly making deci-
sions for children, and in four instances, families 
moved overseas when the participants were quite 
young. Some decisions, however, elicited mixed 
reactions: one participant, for example, criticized 
her parents for not pursuing a US citizenship, an 
omission she felt might have markedly changed 
her life. However, in a common theme among 
Japanese, several expressed appreciation for the 
financial sacrifices their parents made. 

In contrast to the mixed reviews of parents’ 
roles, peers—mainly school friends—were mostly 
favorably remembered. From orchestra and art 
through knowledge of Japanese anime and sports, 
friends and experiences from extracurricular 
activities played important roles. As important as 
parents were, the nine participants found friends 
to be more so. 

Much as parents received mixed marks, so did 
education systems. While the relative freedom 
of American schools was appreciated, several 
felt intimidated by the talkativeness of American 

students, and one noted her dislike of the oral 
presentations and teamwork in her American 
high school. Upon returning to Japan, however, 
several participants noted difficulties. Some had 
difficulty fitting into existing groups, and sev-
eral noted difficulties reentering the Japanese 
education system, a highly structured system 
often lacking in assistance to returnees. However, 
several positive points entered the narratives, in-
cluding the large quantity of information learned 
and learning by rote. 

Affective variables played various roles, with 
anxiety and identity issues both relegated to mi-
nor roles. Typical was one participant’s comment 
that she felt not nervous but kind of frustrated 
because she couldn’t express her feelings. Even 
with 9.5 years abroad, one participant noted no 
problem in balancing Japanese and American 
ways of thinking. 

Motivation was a very important area for the 
participants. On the social level, participants 
all noted that motivation to make friends was 
crucially important. Several included such extra 
activities as utilizing foreign high school teachers 
for extra English practice and keeping in touch 
with their respective host families. Farther afield, 
two expressed the desire to return to the US to 
live, and two more, although lacking experience 
living abroad prior to this study, have embarked 
on overseas study.

An unexpected theme that emerged was how a 
singular moment, an epiphany, could spur sharply 
increased and seemingly permanent interest in 
language. For example, Mari, a talkative young 
woman who had been very shy while an ex-
change student, blossomed conversationally after 
returning to Japan: upon arriving back in Japan, 
delighted with her ability to converse easily in 
Japanese, she transferred that eagerness to con-
verse into English. 

That moment showed how culture and affect 
interacted, as a receptive mind coupled with the 
availability of cultural experiences produced such 
eureka moments. Arguably, absent either element, 
those might not have happened. For those who 



THE LANGUAGE TEACHER 30.10 • OCTObER 2006

spent several years abroad, the immersion in the 
second language and second culture provided 
myriad opportunities, from Halloween to birth-
day celebrations to immersion in English-lan-
guage schools. 

The one narrative factor to emerge, albeit to a 
limited degree, was the reenactment of cultural 
narratives. In several passages was an undercur-

rent of overcoming adversity or persevering, 
which is a time-honored part of Japanese culture. 
One passage told of having to switch homestay 
families because of a company mistake, yet the 
student overcame that small obstacle by viewing 
it as just another opportunity during her year 
in the US—in other words, she persevered and 
indeed flourished. 
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For the complete text of this article: JALT2005 Conference Proceedings online <jalt-publications.org/proceedings/2005/>

A four-year longitudinal case study on a 
Japanese college laboratory of science 
majors preparing for the TOEIC
Joseph Falout, Nihon University, College of 
Science and Technology

本稿は日本の大学に於いて理科系研究室の学生がTOEICを目標に英語
学習に取り組む過程を４年間にわたって調査、分析したものである。自宅
で個人学習、研究室でグループ学習、研究室主宰の夏季英語合宿と、学生
たちはカリキュラムの枠外でも多岐にわたって自主的な英語学習活動を行
った。これらの学習活動内容の分析結果として、効果的な学習習慣が４項
目、英語学習に関する誤信が８項目あることが確認された。これら各項目
を検証し、日本の英語学習者を対象としたTOEIC学習用カリキュラム構築
に必要なガイドラインを提案する。

T his study investigated the second language 
(L2) learning at a college science labora-
tory. Students are required at some stage in 

their academic careers to enter a lab, comprised 
of researchers from undergraduates to professors. 
The professors act as research supervisors and 
academic advisors, setting goals for both the lab 
and for individuals. Lab members gather around 
the clock most days of the week to research, 
present, and publish within a scientific discipline.

The lab members in this study behaved no dif-
ferently, except they also used their collectivity to 
prepare for the Test of English for International 
Communication (TOEIC). This preparation was 
not compulsory or guided by external policy; stu-
dents studied outside of curricular restraints, and 
by their own design and will, which characterizes 
these activities as autonomous.

Methods
Once every summer the participants, all from the 
laboratory, went on a 4-day TOEIC retreat that I 
conducted. Before each retreat, a needs analysis 

survey was administered for perceived strengths, 
weaknesses, and goals. The surveys were exam-
ined alongside past surveys and progress, and a 
program was designed.

Throughout this 4-year longitudinal study, a 
portfolio for each student was compiled from 
these needs analyses and further surveys, in-
terviews, and progress reports. The beliefs and 
practices of each learner were compared against 
the progress across four test sessions. From this 
analysis, I found four study habits that proved 
effective for making progress on TOEIC scores, 
contrasted by eight false study beliefs that proved 
ineffective for these participants.

Effective habits and false study beliefs
These science students found it easier to study 
English regularly in groups at the lab than indi-
vidually at home. Besides studying together, they 
also shared insights with each other on how to 
study English, thus exposing themselves to fresh 
ideas. Overall, the more students related English 
to their life, the more they progressed. All of the 
students who progressed on the TOEIC had all 
of these habits: study daily, study actively, study 
top-down, and study diversely.

At the summer retreat in 2005, I promoted the 
study habits which proved effective for increasing 
scores on the TOEIC and cautioned against the 
following false study beliefs. I contrasted these 

� ELWOOD A TASTE OF JALT2005: ExCERPTS FROm THE PROCEEDINGS
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beliefs against suggested practice, which intro-
duced the learning objectives of strategy training 
and skill building.

Certain beliefs about learning English seemed 
to foster practices that did not improve TOEIC 
scores. These false beliefs are: focusing on the test 
itself, memorizing vocabulary by rote, improving 
reading through discrete point grammar study, 
believing in a general weakness at listening, 
straining to listen for every word, listening to 
English in the background, and listening to the 
same sentences repeatedly. Common across most 
of the individuals in this study, these false study 
beliefs result from past successes and failures in 
preparing for college entrance exams. However, 
the TOEIC differs in language and questions. It 
uses natural English. Answering correctly re-
quires schemata of the target culture and under-
standing beyond the text, or inferencing skills. In 
contrast, the tests students are familiar with com-
prise less listening and reading, and less authen-
ticity. Furthermore, they require less understand-

ing of contextual and pragmatic meaning and 
thus less need for top-down skills and schemata.

Progressing on the TOEIC requires a different 
type of study, one that is not fulfilled by many of 
the current materials and classroom practices in 
Japan for TOEIC preparation—namely, passive 
classrooms with mock tests followed by discrete 
point grammar explanations about correct an-
swers.

A TOEIC curriculum should promote effec-
tive language learning habits by explicit instruc-
tion, interactive group practice, access to a wide 
variety of graded and authentic materials, and 
periodic consultation. For many learners, such a 
program would entail corrective training, with 
explicit instruction about false learning beliefs. 
It should not belabor learners with practice tests, 
but encourage them to produce output, develop 
pragmatic awareness, and listen and read exten-
sively—the current methodologies for teaching 
L2 acquisition.

A TASTE OF JALT2005: ExCERPTS FROm THE PROCEEDINGS 5
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Monet, Renoir, and Tomoko too: 
Activities using impressionist artwork 
to aid self-expression
Marlen Harrison, Indiana University of Pennsylvania

生徒は自己表現をする体験をすべきである。本稿では印象派の絵画のご
とく、言語は創造的活動であるという概念を生徒に教えることを目的にし
た活動を紹介する。写真、デッサン、絵画などの芸術によって、生徒は比
喩、比較、推測、さらには詩を用いて、自分自身を言葉で表現する。

I f the great impressionists used color, brush-
stroke, and paint as tools to express their 
thoughts and feelings about the world around 

them, then it seems that students of foreign 
languages are performing quite a similar task 
with words, sounds, and body language as their 
tools. Beare writes, “The amount of imagination 
required to interpret paintings and photographs 
guarantees effective learning. Students are forced 
to make new connections that are out of the 
ordinary.” For students of foreign languages, 
the study of art can provide an interesting and 
surprising arena for not only practicing language 
skills, but learning about culture and history as 
well.

Students should have experience with basic 
self-expression and be upper beginners or above. 
This activity aims to introduce students to the 
concept that language, like an impressionist 
painting, can be a creative and interpretive act, 
used to express emotions and ideas.

The activity
Begin with an explanation of the lesson, Today we 
will practice talking about our ideas and feelings, and 
look at famous paintings. Employ a timed warm-up 
asking students to inquire about each other’s fa-
vorite artists and why they like them. It may also 
be useful to elicit ideas about the words impres-
sion and impressionists. 

Next, to help students consider the purpose of 
the activity, ask, Why would a lesson about impres-
sionist painters be good for an English conversation 
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lesson? As a timed brainstorming task, students 
should work in small groups and think of at least 
three possibilities. 

After students share their ideas, begin the activ-
ity by introducing sample dialogs. Show images 
of impressionist paintings such as Seurat’s A 
Sunday on La Grand Jatte or Van Gogh’s The Starry 
Night for students to discuss. A brief summary 
of lesson goals and activities by the instructor is 
recommended before students begin to practice 
these dialogs.

Variations and assessment
Photographs, drawings, or paintings of any genre 
may offer students a chance to express themselves 
using many forms of language, for example: 
metaphor, simile, comparison, speculation, and 
even poetry. There are many possibilities for as-
sessment such as follow-up conversation tasks 
or written quizzes. I had my students attend an 
exhibition of our school’s photography club and 
practice the above dialogs in a realistic setting.

Discussion
This lesson has a variety of outcomes–students 
may: create sentences or stories similar to poetry; 
present opinions about the artists’ intentions or 
abilities; and express their dislike or approval of 
the images. Using the model question and answer 
formats, students frequently have brief conversa-
tions that have resulted in surprising and imagi-
native speculations. For example, in response to 
Van Gogh’s Starry Night, one 1st-year non-English 
major responded: 

This reminds me of winter-time in Hokkaido…my 
grandmother’s place. Sometimes star is bright and 
shiny. Cold feelings can be happy.
Another student offered the following upon 

viewing Cassat’s The Boating Party:

On a beautiful afternoon a family sails far from 
their trouble. This painting makes me feel love and 
I wish to have this experience too.
Application and extension activities have 

included using the practiced conversations 
to discuss a variety of media. Most recently, 
the activity has been followed by a visit to the 
university photography club exhibition, where 
students practiced what they had learned with a 
partner. In subsequent classes, students also used 
the model conversations to discuss their feelings 
about music and film.

 
Conclusion
As Rucinski-Hatch writes:

Our students may come to us empty of Eng-
lish but certainly not empty of wisdom, intel-
ligence and life. This contemplation of great 
paintings can provide them with an outlet to 
express all that they have to say.
It is the hope of this writer that such an activity 

will stimulate creative thinking of both teachers 
and students, and enhance student recognition 
that as second language speakers, they have the 
freedom and ability to use language as a tool to 
share their own impressions of the world.
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Multiethnic identities of haafu/
daburu girls in Japan
Laurel Kamada, Aomori Akenohoshi College

日本に生まれ育った10代の日本人・白人「ハーフ」の友人同士６名（女子）の
話の中から、ポスト構造主義のディスコース分析法を用いて、急激に精神的
・身体的な成長する時期にどのように彼女達が多民族のembodied（身体
的）アイデンティティーを構成するかについて検討した。Embodiment（身
体化）とは、自分のアイデンティティーが身体表現にどのように表れるかで
ある。いつも日本の中で目立っている彼女達は、一所懸命に「ハーフ」や「外
人」としてよそ者扱いされないようにふるまうと共に、「民族的エキゾチッ

クなイメージ」を伴ったより広範で有効な民族的ディスコースを利用し、「よ
そ者としてのイメージ」を拒絶するようにふるまっている。

T his study examines the discursive con-
struction of the multiethnic identities of six 
Japanese-Caucasian adolescent girlfriends 
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of the same age (12–15), born and raised in Japan. 
Referred to in Japanese as haafu (half) or daburu 
(double), they constitute themselves on the basis 
of their physical embodied identities. Embodi-
ment signifies how individuals make sense of 
themselves discursively through their positioning 
at the site of the body--their lived body selves.

This study examines spoken data of the girls 
based on their positioning within various dis-
courses of ethnicity, in three segments of an 
extract. In the first segment, the girls express their 
"hatred" of being constituted as half when they 
were little. However, they agree that they are hap-
py now to be half, showing traces of a discourse of 
diversity, or difference as good.

In the second segment, in the telling of their 
stories of elementary school experiences, the girls 
co-construct the notion of Japanese conformity 
by positioning themselves as having wanted to 
be something that they were not: dark haired and 
Japanese looking: “I felt like I wanted to be Japa-
nese and stuff"; "I felt like I wanted to darken my 
hair"; "it was my face that I hated.” Repeatedly, 
they contest having been constituted in such a 
powerless manner and for having taken up these 
positions within dominant discourses. While 
revealing linguistic traces of discourses of homo-
geneity and conformity in their desiring to look 
Japanese and in their expressions of shame based 
on their “different” multiethnic features, they 
also work to deconstruct these discourses. Rina, 
in describing herself as conspicuously standing 
out in her school photo with her "blonde, spar-
kling blond hair,” positions herself not only as 
different, but also as attractive, within a "Western 
female beauty" discourse.

The topic of discussion shifts in the final seg-
ment to the introduction of being constituted as 
foreigner (gaijin). Up to here, the girls had been 
co-constructing their disgust of being constituted 
as halfs when they were younger, while they 
deconstruct the pejorative, negative, outsider 
aspect of halfness into a positive, self-enhancing 
category. However, these girls do not take up 
the category of foreigner (gaijin) at all, even in a 
deconstructed manner: "it was like all over if they 
said gaijin"; “that’s totally disgusting.”

Hanna aligns herself as Japanese in rejecting the 
categorization of gaijin in her statement "when 
my friend said at that time 'she’s not a gaijin,’ 
I was moved.” In Hanna’s celebration of her 
friend’s defense of her, she takes up the self-cat-
egorization of haafu and at the same time rejects 
the categorization of gaijin. Hanna felt moved 
by her friend’s support because to deny Hanna’s 

gaijin-ness is to Japanize her, a positioning and 
categorization which Hanna chooses to assume in 
the context of her Japanese school peers.

In contrast, Naomi prefers to position herself 
as an unmarked multiethnic, which doesn’t need 
to be pointed out, within a discourse of diversity. 
Naomi offers an example of being "disgustingly” 
positioned as gaijin at school during a game of 
dodge ball, when someone yelled to her, "gaijin, 
dodge the ball,” which, "was like not related [to 
anything] at all.” Naomi is upset that she had 
allowed herself to be positioned by this hailing 
when she recognizes it as such; now she is able 
to assert her agency to resist being positioned as 
a gaijin and instead calls upon an alternative dis-
course of diversity to subjectively position herself 
in a more empowering manner.

This paper addressed the question of how these 
multiethnic girls discursively position themselves 
within ethnic discourses in the constructions of 
their embodied identities. As adolescent girls 
confronting issues of how they look, their ethnic 
embodiment is a foregrounded aspect of their 
identity. Constantly attracting the stares of others, 
they at times discursively enact their Japanese-
ness within a discourse of conformity. At other 
times they celebrate their diversity and discur-
sively construct for themselves the privileged 
embodied positioning of ethnic attractiveness.
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Using storytelling to develop 
thinking skills
Daniel Krieger, Siebold University of Nagasaki

本論文は、リスニングやスピーキングに焦点をおく批判的思考法のスプリ
ングボードとして、ストーリーテリングをどのように用いるかについて述べ
たものである。すなわち、TESOLの状況において、ストーリーテリング、批
判的思考法、及び主にオーラルによるコミュニケーション活動を統合する
ものである。この方法は、

Fisher(1996)を応用したものであるが、リスニング前(pre-listening)、 
リスニング(listening)、及びリスニング後(post-listening) の課題を包含
し、 どの課題も、学生に対して、解釈、評価、推測、対話の維持及び推論
のような機能を実行させることにより、学生の思考能力を発展させる刺激
となるものである。本論文では、教師がこのストーリーテリング法を授業
に取り入れるための背景と実際的指導法について述べる。

Why thinking skills?
One reason why students would benefit from de-
veloping thinking skills is because such skills can 
facilitate language learning. Another significant 
reason, argued by Davidson, is that in countries 
which have Confucian-based education systems 
such as Japan, the “hierarchically-controlled, 
factual exam-oriented education system naturally 
produces uninquisitive, uncritical, and unreflec-
tive students.” 

Principles for live storytelling, selection, 
and adaptation
There are a variety of ways for a teacher to 
present a story to a class: reading from a book, 
playing a recording, having the students read 
the story, reciting it from memory, or telling the 
story while referring to notes. Each way of tell-
ing a story has advantages and disadvantages. 
However, for this method, the optimal approach 
is the oral tradition of live storytelling: telling the 
story in a spoken narrative without notes, while 
interacting with the audience. 

Live storytelling
Prepare by knowing the story very well. This 
will enable telling the story rather than reading it. 
The purpose is to tell the story in a relaxed and 
informal manner, the way one would narrate an 
event to a friend. 

Support students by making sure they can see 
key visual aids, such as: gestures, facial expres-
sions, miming, props, and pictures to guide 
comprehension.

Maintain eye contact and awareness of the au-
dience. While telling a story, it is important to be 
aware of whether or not the students are follow-
ing it and paying attention. Stories should always 
be adapted to suit the level of the students. 

Use voice and other effects to enhance the sto-
rytelling experience. The pace, tone, and volume 
of the voice should be varied. 

Story selection
Where can a teacher find good stories? What 
kind of story is appropriate for a particular class? 
According to Fisher, “a good story arouses the in-
terest and involvement” of the students. The two 
main criteria that Morgan and Rinvolucri use for 
story selection are: “is this a story that we would 
enjoy telling and is this a story our students might 
find entertaining or thought-provoking?”.

Adapting stories
Adaptation consists of boiling down the story to 
its essence for each telling to each particular class. 
Being visual, grading and limiting language, try-
ing to get the feel of the story by focusing on the 
meaning rather than the words, and involving the 
audience are important for adapting a story to a 
particular occasion of telling. 

The four phases of a storytelling lesson
Pre-listening
Any activity which can activate the students’ 
schema regarding the theme is a good point of 
departure. One way to do this is by giving the 
students a few general discussion questions to get 
them thinking about the theme. 

Listening
As the teacher is telling the story, he or she pauses 
to involve students in what is happening in order 
to get them to predict, speculate, summarize, and 
create an ending.
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Post-listening 1Discussing
Students are given discussion questions which 
are geared toward exploring the story by think-
ing about it. The questions should get students to 
interpret, evaluate, speculate, sustain a dialogue, 
and infer.

Post-listening 2Following up
Finally, the students are given an activity which 
builds on the thinking they have done in the 
previous phase. In this last phase, students go 
further in their processing of the story by person-
alizing it. Activities  include: sharing with another 

pair, drawing a picture, role play, composing a 
drama, written response, question generation, 
research, and show and tell.

Conclusion
This method offers great flexibility for English 
teachers in a variety of contexts to use storytelling 
for developing thinking skills. By challenging the 
students to think more deeply about the story, the 
teacher provides them with an opportunity to de-
velop both linguistically and cognitivelyboth of 
which are worthwhile and complementary goals 
in the teaching of English.
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Japanese EFL teachers’ perceptions 
of overseas in-service teacher 
education 
Yuka Kurihara, Ohio State University

近年英語圏において、職業向上のため第二言語(外国語)としての英語教
育プログラムへ参加し、その後帰国し英語を教えるEFLの教師が増加して
いる。にもかかわらず、そうした教師のプログラム参加後の経験を調査し
ている研究は大変少ない。そこで本研究は、日本人英語教師のその後にプ
ログラムがどのように影響しているかを調査する。特にこの研究では、プ
ログラムでのどのような経験が現在の現場の職業に活かされているか、ま
たさらに学びたかった点は何か、帰国後プログラムで学んだどういった知
識を活用しているか、またその際もしあるとするならばどのような困難を
経験しているか、について調査する。アンケートにより収集した量と質の
データによると、教師はほぼプログラムでの経験を有益なものと考えてい
た。しかしながら、プログラムの改善点や学んだ知識を教師が現場で活用
する際の苦労を経験していることも明らかになった。

I n recent years a growing number of EFL 
teachers who eventually return to their home 
countries have participated in L2 teacher 

education programs in English speaking coun-
tries for professional development. The issues 
of L2 teacher education have gradually received 
attention in TESOL. A current central topic 
in the field is what constitutes a professional 
knowledge base to develop effective programs 
for English language teachers. Studies from social 
constructivist perspectives have portrayed the 
dynamic nature of teacher experiences of learning 
to teach by illuminating settings in which their 
teaching practices and teachers’ mental lives 
take place. However, the research has yet to be 
explored in EFL contexts because of an almost 
exclusive focus on ESL teachers. In addition, 

studies examining post-teacher training experi-
ences are particularly scarce. Therefore, this study 
investigates the impact of such programs on 
Japanese teachers of English (JTEs). In particular, 
it focuses on their perceptions of the strengths 
and weaknesses of the programs, pedagogical 
tools they learned during their training and use 
in their classrooms, and any challenges they face 
in applying the tools presented in the programs 
to their teaching. 

Quantitative and qualitative data was collected 
through questionnaires. The participants for 
this study were 59 secondary school JTEs 
who attended either 6 or 12 month Japanese 
government-sponsored teacher education 
programs at two large American universities 
from 1998 through 2003. In order for JTEs to 
successfully incorporate communicative teaching 
into their classrooms, the government has 
promoted overseas teacher education in English 
speaking countries since 1988.

In terms of language learning opportunities in 
the programs, the results indicate that in general 
teachers had positive feelings about the training, 
in particular the areas of listening and speaking 
skills. However, teachers expressed a desire for 
further development in these areas. The issue 
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of teachers learning English has been a main 
concern for nonnative English speaking teachers, 
and the results of this study demonstrate the 
participants have similar concerns. With regard 
to pedagogical tools, the results showed that 
teachers generally consider these aspects of the 
programs useful in their current teaching. A 
majority of teachers, for example, favored oppor-
tunities to learn cultural and social aspects of the 
US and to reflect on teaching practices developed 
previously. In addition, they appreciated oppor-
tunities to learn both conceptual and practical 
ideas. While issues of disconnection between 
theory and practice have been a concern in L2 
teacher education, teachers in this study pointed 
out the usefulness of learning both. 

Regarding teacher use of pedagogical tools, 
their reactions to the connection between their 
practices in Japan and the tools the program 
presented suggest mixed feelings about the 
applicability of the pedagogical tools. On the 
one hand, they reported using practical tools 
including aspects of communicative-oriented 
teaching, but on the other hand, teachers also 

reported facing certain challenges or concerns in 
applying new pedagogical tools to their teaching. 
The impact of social contexts such as local, 
national, institutional, and classroom cultures as 
well as personal teaching beliefs were influential. 

The current discussion of the knowledge-base 
of L2 teacher education tends to take teachers' 
learning of subject matter for granted. However, 
this study shows that the current work on L2 
teacher education needs to better address JTEs 
learning of subject matter, especially the target 
language. In addition, given the fact that many 
teachers appreciated the opportunities to learn 
both theoretical and practical skills, further 
studies examining what conceptual ideas teachers 
employ are necessary to ensure effective English 
teacher education programs. Furthermore, the 
results suggest that teachers learning to teach is 
inextricably interwoven with teachers’ mental 
lives and the social contexts in which they 
practice. Therefore, it is crucial to further examine 
post-overseas teacher education experiences from 
social constructivist perspectives. 
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Successful collaboration in team-
teaching: English on the stage, 
rather than on the page
William Matheny, Eiwa Junior High School, 
Interac Corporation

共同授業（チーム・ティチング）はどのようにに発展するのだろうか。地元
の英語教師と海外で教育される外国人指導助手はどのように共通点を見
付け、お互いに満足できる授業を生徒に行うことができるだろうか。国内
公立学校では日本人英語教師 (JTE) と外国人指導助手 (ALT) が一緒に
授業することは自己選択ではなく、教育委員会や文部科学省の指示によ
るものである。英語教師と指導助手は、お互いの相違にもかかわらず、管
理的に命令される雰囲気の中で一緒に働いている。そのため、豊かで効果
的な職場関係を築くことが制限されてしまうことがある。本文では特にう
まく行った二つの共同授業について述べる。一つは中学校の英語教師によ
るもので、もう一つは二人の小学校の教師によるものである。

H ow does team-teaching develop? How do 
EFL teachers from disparate educational 
cultures find common ground on which 

to construct mutually satisfactory language learn-
ing experiences for young students? 

As currently practiced in public schools 
throughout Japan, Japanese teachers of English 
(JTEs) and native speaker assistant language 

teachers (ALTs) become teaching partners not 
through choice, but through administrative 
initiative. Because JTEs and ALTs work together 
despite differences and in an atmosphere of 
administrative mandate, the development of ef-
fective and productive working relationships is 
often circumscribed.

This paper tells the story of two especially 
successful collaborations: one with a junior high 
school JTE, and one with two elementary school 
teachers. Employing an ethnographic approach to 
the study of team-teaching, the author (a munici-
pal ALT) functioned as participant-observer in the 
research contexts. The partnerships and resulting 
learning activities are described and reasons for 
the success of the two partnerships are suggested.
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One partnership developed gradually over sev-
eral years; the second developed in a relatively 
short period of time. Both collaborations involved 
drama projects which generated a variety of ma-
terials and data for analysis: scripts, videos of the 
final performances, photographs, and reflection 
statements written by the student performers. 
Familiarity with the teaching contexts and ALT 
ability with Japanese are suggested as possible 
reasons for the productive collaborations.

A high school collaboration
During our first 3 years of work with junior high 
students, Ms M (a JTE) and I accumulated con-
siderable shared experience in the classroom and 
produced lessons that satisfied our individual cri-
teria as successful. Then, at the start of the 2003-
2004 school year, Ms M was assigned to teach the 
2nd- and 3rd-year elective English classes. This 
development proved crucial to the growth of our 
collaboration. The elective class play productions 
and the partnership which spawned them were 
a remarkable experience–and certainly one of the 
high points of my career as an EFL instructor.

Little Snow White was the third full stage pro-
duction on which Ms M and I collaborated and 
was related to the previous project, a stage ver-
sion of Cinderella. Many of the 2nd-year girls who 
worked on Cinderella continued with elective 
English in their third year, so it was experienced 
actors who chose to do Snow White. I produced a 
script, but the students did the casting, selected 
and edited the background music, made all the 
props and costumes, and really seemed to enjoy 
the work of rehearsing.

An elementary school collaboration
Early in the 2003 school year, I was contacted by 
two teachers in charge of 6th-year students at an 
elementary school in western Aichi Prefecture. 
The collaboration that ensued produced a special 
presentation for students which was success-
ful and led to a play project–a stage version of 
Momotaro, one of the best known Japanese folk 
tales. The dress rehearsal for the project was a 
particularly memorable experience because both 
students and teachers seemed to transcend their 
typical roles.

Conclusion
Among the multitude of variables that exist in 
team-teaching partnerships, two factors seem to 
stand out in these successful collaborations. First, 
when the play projects described were undertaken, 
I was in my 4th and 5th year of work in the commu-
nity and in my 7th year of work as an ALT–thus, an 
experienced instructor familiar with the local con-
text. The other vital factor is that I have lived and 
worked in Japan for 15 years and am reasonably 
functional in Japanese. Would these collaborations 
have developed if I lacked ability with my teaching 
partners’ first language? Perhaps not. 

Through two exceptional team-teaching collab-
orations, groups of young students experienced 
English on the stage rather than on the page. It is 
impossible to say with certainty, but I suspect that 
the pleasure and excitement of a drama activity 
may form part of the foundation upon which the 
students may continue to grow and blossom as 
foreign language learners.
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Stories of North American Nikkei 
living in Japan
Mary Goebel Noguchi, Ritsumeikan University 
College of Law

本論文は、日本に長期滞在している日系アメリカ人／カナダ人のアイデン
ティティ形成と日本語習得過程において、日系人であることがどのような
影響を及ぼすかを研究する。１０年以上日本に滞在しているアメリカとカ
ナダ生まれの日系人のアンケート調査によると、１７人の回答者のおよそ
半分は、自分は日系アメリカ／カナダ人、あるいはアメリカ／カナダ人であ
ると考えているが、日本人には日本人であるとよく見られている。回答者の
うち９人は、たいていの場合、あるいは時々、日本人に見られることに対し

て、不愉快には感じていないとする。しかし、３人はいつも自分が日系アメ
リカ／カナダ人であることを主張する。他の４人は、便利な時や、日本社会
においての常識として見られる行動—特に女性に対するジェンダー・ロー
ルなど—に縛られたくない時に、自分はアメリカ／カナダ人であることを主
張する。回答者のほとんどは、日本語の勉強—特に日本語の読み書き—
を断念していることがうかがえる。その理由を考え、第二言語習得—特に
JSL—に示唆するものは何かを検討する。
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T he desire to fit into the target culture may 
be one of the strongest motivators for 
second language learning. However, in 

a country like Japan, with high levels of appar-
ent homogeneity, North Americans of European 
or African descent may feel their physical con-
spicuousness creates a barrier to integration into 
Japanese society. To them, it may seem that North 
Americans of Japanese descent must have an easi-
er time fitting in and must therefore have higher 
levels of motivation and success in learning the 
Japanese language.

This paper seeks to examine the validity of 
such assumptions by exploring the impact ethnic 
background has on the identities Nikkei North 
Americans negotiate in Japan and their acquisi-
tion of the Japanese language. It is based on a 
survey of 17 Nikkei (people of Japanese descent) 
from Canada and the United States who have 
lived in Japan on a long-term basis. Taking a 
post-structuralist view of identity, it analyzes the 
interplay between the participants’ English and 
Japanese language competencies and the multiple 
identities they negotiate in Japan and considers 
the implications of these findings for theories of 
language teaching.

The participants’ answers to a questionnaire 
paint a more complex picture of their language 
learning and acculturation experiences than 
might be anticipated. While approximately half 
of the participants view themselves as Japanese 
Americans/Canadians or simply North Ameri-
cans, they find that they are not seen this way by 
Japanese they interact with. Instead, they often 
find themselves positioned as Japanese or half. Al-

though nine of the participants were comfortable 
being positioned as Japanese some or most of the 
time, three always try to position themselves as 
North American Nikkei and another four re-
ported that they assert a North American identity 
when it is convenient or they are uncomfortable 
with Japanese cultural expectations.

Although most of the participants said they feel 
a fair degree of comfort in Japan, their answers 
imply discomfort in two major areas. One is their 
perceived inability to conform to cultural expecta-
tions or their resistance to doing so, because they 
find these expectations to be too restrictive or be-
cause they feel Japanese gender expectations are 
unacceptable. A common response to this discom-
fort is to position themselves as North Americans. 

The other area of discomfort involved language 
difficulties. Even the most fluent of the partici-
pants noted limitations in their spoken and writ-
ten Japanese language proficiency. It also appears 
that many of the respondents stopped learning 
Japanese, especially writing. It may be that as 
they aged and settled down, work and family de-
mands made continued study difficult. It is also 
possible that they stopped learning in order to 
preserve a positive self-image—in this case, of na-
tive English-speaking Westerners. However, an-
other possibility is that many of the participants 
gave up studying the language because they did 
not want to live up to the expectation that fluent 
Japanese speakers embody all Japanese cultural 
values, including self-restraint and conformation 
to culturally engrained gender roles. Interestingly, 
during the JALT2005 Conference, two North 
American Nikkei who heard my presentation told 
me that they felt this was true for them. 

I feel that these results—while tentative due to 
the limitations of the methodology employed—
may have some implications for language teach-
ing. If the need to assert the cultural capital of 
English native speaker is the reason participants 
gave up on their Japanese language studies, 
there may not be much JSL teachers can do to 
encourage them to keep studying. However, if the 
reason lies in North American cultural norms of 
individual freedom and gender equality that the 
Nikkei in this study do not wish to abandon, it 
would be helpful for JSL teachers to show them 
ways to assert their cultural identities and values 
in Japanese. 

To my knowledge, language classes tradition-
ally try to help learners assimilate to the target 
culture. Perhaps it is time for a new paradigm 
that would allow learners to negotiate identities 
that reflect the values of other cultural norms.
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Learning to participate through 
interaction
Yumi Ohashi, University of Leeds

本論文は、社会文化論的な立場から小学校での教室でのEFL学習の理
解に取り組み、言語学習は教室というコミュニティーの参加者になる過
程であるという見解を提案する。談話データから、児童が言語学習活動
の参加に誘われる豊かなアフォーダンスが現れる過程が明らかになる。
Rogoffのparticipation metaphorが EFL学習においても適応できること
が結論づけられる。

A sociocultural view of classroom EFL 
learning at the primary level suggests lan-
guage learning is the process of becoming 

a participant in the community of the language-
learning classroom. The participation metaphor 
regards learning as the development of individu-
als as members of a community. 

Theoretical Framework
Using the participation metaphor, Rogoff ob-
served how a toddler develops understanding 
with the assistance of a caregiver. Child develop-
ment is realized by the parent or caregiver struc-
turing activities in which the child learns and 
extends the skills, values, and knowledge of the 
community. Rogoff refers to this process as guided 
participation. 

From the ecological learning perspective, the 
learner makes use of affordance, a particular prop-
erty of the environment relevant to the learner for 
taking further action. Four elements of affordance 
can be found in the EFL classroom: properties of 
the learning environment such as tasks, activi-
ties, teacher’s assistance, and peer assistance; the 
learner’s goal; the learner’s perception; and the 
learner’s readiness. For affordance to emerge, 
these must interact so the learner is able to take 
action. 

Identifying guided participation
Storytelling in a 3rd-year Japanese primary EFL 
class using the story Enormous Turnip was closely 
analyzed. Three properties that lead to affordance 
were identified: intended learning, pre-planned 
activity structuring, and contingent interpersonal 
communication. Finally, analyzing the interaction 
of these properties identified the emergence of 
language use and participation. 

 

A native speaker teacher and Japanese teacher 
team-teach using joint storytelling. The native 
speaker teacher begins the story and stops to 
elicit the new word turnip. He first elicits with 
a rising intonation, pointing at the picture of a 
turnip. Then, he elicits indirectly by saying he has 
forgotten the word. Finally, the Japanese teacher 
models an answer by whispering. Immediately 
one student, Sachiko, provides the answer. The 
affordances created in this excerpt are analyzed 
as follows, identifying three properties of the 
environment.

Intended learning is learning the new word 
turnip and using it in context through appropriate 
support provided by the teachers. Pre-planned 
activity structuring is teacher assistance appear-
ing as asking for help during joint storytelling. 
This elicitation creates pupil needs for meaning-
ful and active engagement. Responding to pupil 
needs through the use of a picture, gesture, and 
modeling is contingent interpersonal commu-
nication. Although her performance is heavily 
assisted, Sachiko uses the assistance to provide 
the missing word. 

Pupils at this stage are still dependent on the 
teachers, but as the activity develops pupils begin 
to succeed. This suggests the affordance created 
a delayed effect and learning may be happen-
ing internally, which enabled the emergence of 
language use and participation.

Discussion and Implications
Although participation in the EFL classroom 
might be viewed as similar to the guided par-
ticipation encountered by Rogoff in daily activi-
ties, guided participation in the EFL classroom is 
different. The participants are different: teachers 
and pupils, not parents and children. The activi-
ties and communities differ: teacher created and 
classroom specific, not real and pre-existing. 
Finally, the purpose of the EFL classroom is to 
become participants of the classroom, but the 
purpose of daily activities is full participation in 
the real existing community.
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However, the EFL classroom is capable of creat-
ing authenticity and engagement by paying atten-
tion to imagined communities. In this storytelling 
activity, pupils were actively engaged, suggesting 
the activities were real and meaningful to them. 
The world of a fairly tale in the classroom may be 
real in the pupils’ imagined world and results in 
active participation. 

If an imagined community associated with fun 
and engagement is as real to a young learner as 
a real-life community, this can be called upon to 
benefit learning. Guided participation in the EFL 

classroom guides pupils towards becoming ex-
pert users in the classroom community. 

Conclusion
In this participatory storytelling technique, the 
participation metaphor reveals how effective 
teaching and learning can emerge through ac-
tive learner engagement and teacher assistance. 
Analysis from a participation perspective also 
pays attention to the wider contextual factors 
including imagined communities. 
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Research by means of the multiple 
interview method
Brian G. Rubrecht, Sophia University

本論文では、２００５年度ＪＡＬＴ大会でのプレゼンテーションで発表し
た基礎テーマを考察する。プレゼンテーションでは、“Multiple Interview 
Method” が、インタビュー参加者の意見・背景・経験を引き出し、確
証するのに効果的な手段であると議論、提唱した。インタビュー参加者
に対して一連のインタビューを実施すること自体は新しい考えではない
が、“Multiple Interview Method” とそのアプローチは、TESOLや言語
学習関連分野の質的研究者に利益をもたらす。理由は（１）複数に渡るイ
ンタビューから引き出されるデータが、捜し求めているデータにこの上な
く近くなること（２）参加者が複数に渡る場合、一名に対しても複数に対
しても長期的に研究でき、情報が得られ確証されるため、効果がより発揮
されることだ。筆者はこの方法とその長所・短所を説明するため、例とし
て自己の博士論文を使用する。そして、質的研究のデータを収集する際、
インタビューを実施すべきなのか、“Multiple Interview Method”を使う
べきなのかを決定するまでの過程を論ずる。

P rior to the data collection phase of a 
research project, researchers must select 
the most appropriate data collection 

method possible. In this selection process, if it 
were deemed that qualitative data would best 
help them answer their research questions, many 
would turn to the mainstay of qualitative re-
search methodology: interviews. However, there 
are underused yet powerful ways to employ the 
interview process besides the conducting of tradi-
tional one-shot interviews. In fact, some interview 
methods, when chosen carefully, actually lend 
themselves to improving the quality and quan-
tity of the resulting data. One such method is the 
multiple interview method.

In using the multiple interview method, 
which is what I termed my doctoral disserta-
tion research method ex post facto, I followed two 
separate yet interrelated steps: first, I carefully 

considered all research methodology alternatives 
and weighed them against all extant dimensions 
of the research situation. Second, I ascertained 
whether or not multiple interviews would work 
best as the means to gather the data I was seek-
ing, and, as such interviews were deemed feasi-
ble, how to best structure the interviews. Utiliz-
ing multiple interviews was not my first choice 
of methodology. The decision to use multiple 
interviews–and more specifically, how to use 
them–came later.

Because I had followed Hammersley and Atkin-
son’s advice and knew the time, people, and context 
of my research situation, I could weigh these di-
mensions against the data I was aiming to collect. 
I also considered the factors of the research set-
ting: being a foreigner in Japan, having Japanese 
as my second language, and the students’ busy 
schedules. I concluded that an altered version 
of Seidman’s description of the three-interview 
series might work quite well for my purposes. I 
therefore opted to conduct three interviews with 
each of the six students, but instead of interviews 
with phenomenological underpinnings, I dedi-
cated each interview to a single topic or theme, 
namely, introductions, motivation, and obligation 
orientation, respectively.

As my research involved motivation and obli-
gation orientations, it was reasonable to devote 
one interview each to these topics. The number of 
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orientations I was attempting to examine com-
bined with the data collection time allotted me 
only strengthened the notion that I should select 
six students who together evinced the full range 
of these orientations and engage each of them in 
a series of interviews. My context also forced me 
to conduct interviews either during lunchtime or 
after school, making single 90-minute interviews 
untenable but three 30-minute interviews pos-
sible.

Finally, in line with Seidman’s reasoning, be-
cause one week’s interviews could be dedicated 
to a single theme, I was afforded a weekend after 
each set of interviews to transcribe and analyze 
the interview data before the next set of inter-
views. Emergent themes from one interview set 
(be they themes from a single interview or across 
interviews) could be further explored, even if 
only briefly, in subsequent interviews. In this way, 
emergent themes as well as conflicting data could 
be confirmed or rejected via member checks with 
one or all of the interview participants, thereby 

strengthening the data being collected. I real-
ized that being able to identify, assess, and verify 
emergent themes became one of the strongest 
benefits to conducting multiple interviews in this 
way.

I found my first experience using the multiple 
interview method an incredible success, with 
several specific ways in which this method aided 
my research. These multiple interviews meant 
each interview could be dedicated to exploring 
one main topic or theme. This had the benefit of 
reducing confusion (i.e., participants knew the 
topic of each interview beforehand), it allowed 
the entire interview process to be cut into shorter 
and more manageable timeframes (which made 
interviews with my participants possible in the 
first place), and it meant that I had time to tran-
scribe and analyze participant responses before 
the next set of interviews, yet there was still time 
for clarification or follow-up questions in subse-
quent interviews.
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How professionals think: Private 
speech in teaching
Deryn P. Verity, Osaka Jogakuin College

プライベート・スピーチというすばらしいものが、教職を担当する教員の中
では、評価のためのツールとしてそれほど周知されていない。しかしなが
ら、プライベート・スピーチは授業のタスク活動に精通した知識が新人教
員に、その時点では欠けているのか (プレッシャーや上の空になって注意
が散漫することなどのためにうまくコントロールできないちょっとした過
ちを反映しているのか) 、あるいはその能力がより深いレベルで欠けてい
ることを反映しているのかを即座に判断するのに大いに役立つものであ
る。 プライベート・スピーチは自ら方向を決めるスピーチであり、時には
社会文化理論とも呼ばれているヴィゴツキー理論の中核をなすものであ
る。それには二つの機能がある。スピーカーをその人自身が立てた目標へ
導いたり、目標を達成しようとする際に活動自体をよりよい状況にしたり
する働きがある。口頭で行ったり、記述したりするなど二つの方法があり、
限られた内容ではあるが、非常に啓発的で、「思考中の窓」を提供するも
のであり、プライベート・スピーチは授業実践のトレーナー、教育者、およ
び授業観察者に大いに役立つものである。

R esearchers have long sought to expose 
mental processes to direct observation. The 
phenomenon of self-directed speech, or 

private speech, is one way that an observer can get 
a glimpse of the speaker’s relationship to a task 
being carried out. From a Vygotskyan perspec-
tive, looking at a speaker’s use of private speech, 
or self-directed speech, over the course of a 

goal-directed activity is something like looking at 
a mini-narrative of his or her mental activity. The 
transcribed discourse is, figuratively speaking, 
a linguistic video of the activity of thinking as it 
happens.

Regulation and orientation
According to the Vygotskyan paradigm, language 
serves to regulate and orient speakers and the 
people they interact with, rather than to transmit 
information or communicate. For a second language 
learner, private speech helps the speaker regu-
late his or her own activity in the difficult task of 
using the L2. Indeed, native speakers make use 
of the regulatory and orientational functions of 
private speech when automatic activity breaks 
down in the face of obstacles such as difficulties, 
fragmented attention, fatigue, stress, memory 
overload, and other temporary challenges to 
automatic functioning. 
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Private speech in professional 
observation
The implications of understanding the forms and 
functions of private speech for observing teacher 
trainees, peers, and more-expert colleagues are 
relatively narrow, but potentially very power-
ful. Knowing how private speech functions to 
support the development of expert orientation 
and expert activity, we can encourage trainees 
to be more aware of their own patterns of use. 
Knowing how private speech differs from social 
speech can help us, during observations and their 
feedback sessions, be more accurately aware of 
the true relationship between trainee and task. 
Too much private speech in a novice teacher’s 
lesson may be a concern not only because it takes 
away from student talking time, but also because 
it signals that the teacher is talking in order to 
figure out what he or she is doing. By contrast, 
a trainee whose pattern of private speech use 
diminishes over the training period is probably 
displaying growth of mastery over the complex 
task of teaching.

To illustrate what happens when the complex-
ity of the task overwhelms the novice teacher, this 
paper looks at a transcript of the first few minutes 
of a workshop given by a young classroom teach-
er, Lina, who was making her debut as a teacher 
trainer. The excerpt shows how the extensive 
appearance of private speech in her presentation 
suggests that Lina was unable to fulfill the task of 
leading a peer-oriented workshop as opposed to 
teaching a lesson to pupils.

Journal as locus for written private 
speech
Another way that private speech has been used 
to foster professional development is through the 
use of journals. This method of dialogue, whether 
with the self or another person, is particularly 
useful when the teacher—expert or not—must 
face the multifarious challenges of new circum-
stances. For instance, Golembek and Johnson 
describe how teacher-authored narratives help 
experienced teachers enrolled in a graduate 
program conceptualize, as well as record, changes 
in their professional competence. The journal 
excerpts discussed in the second section of this 
paper come from a teaching diary I produced 
when my sense of expertise crumbled upon 
first entering the Japanese university language 
classroom. During that semester of what felt like 
a second novicehood, I found that speaking, talk-
ing to myself, via the journal helped me to take 
control of an activity that suddenly felt cumber-
some and unfamiliar. I relied on the journal:(a) to 
pose self-directed questions to plan and evaluate 
my classroom activity; (b) to outperform my per-
ceived competence through mediational artifacts, 
such as lists and diagrams; and (c) to compose 
instructions to myself.

Understanding the role of private speech as a 
window to the mind in action can be of great help 
when our goal is to make professional judgments 
explicit for our teacher trainees.
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深夜の情報コマーシャルの価値は論争の余地があるにしても、第2言語発
達のための肥沃な土壌でもある。本論は、ジャンル分析によってどのよう
に複雑なコミュニケーションの事柄が4つの状態に分割され、情報コマー
シャルの価値が教育的に活用されるのかを説明する。

I nfomercials can be an excellent medium for 
language instruction, especially for an oral 
presentation class. A successful infomercial 

requires presenting information in a manner that 
not only informs potential customers about a par-
ticular product, but also convinces them to buy it. 
Although students may be skilled at discerning 
an effective infomercial from one that is not, ask-
ing them to produce their own infomercial can be 
challenging. Students often do not know where to 
start and how to effectively write an informative 
speech that persuades an audience into action 
(e.g., buying a set of kitchen knifes that can cut 
through an aluminum can then slice up a tomato).

Language teachers can overcome these chal-
lenges with the use of genre analysis. This 
analytical approach helps students break apart an 
infomercial into its component parts/moves, and 
then become a blueprint that guides students as 
they compose their own infomercial. This process 
also affords numerous opportunities for students 
to develop different areas of their L2 competence.

The infomercial genre
A genre analysis can divide an infomercial into 
four separate sections or moves. Table 1 shows 
that each of the moves has a specific purpose 
which collectively work together to inform and 
persuade potential customers to purchase a par-
ticular product.

The first move is the introduction of the prod-
uct to be sold. The key here is to establish an 

immediate connection between the product and 
the audience. Students need to determine what 
the audience’s needs are and how their product 
can satisfy them. Creating a catchy product name 
is also very important when trying to spark the 
audience’s interest. Success in these areas will 
transform the audience into potential customers. 
The second move is the description of the prod-
uct. Students need to clearly explain what makes 
their product so special and how each feature will 
improve their customers’ lives. The third move is 
the introduction of the product’s price. This move 
can be especially tricky because an expensive 
product can quickly kill an audience’s interest. 
To offset any potential sticker shock, students 
can offer a special deal to entice potential buyers. 
The final move is a summary of the sales pitch. 
Students need to close with a strong finish that 
motivates their audience into action (i.e., reaching 
into their wallets and buying the product).

Within each of these moves, there are numer-
ous opportunities for second language develop-
ment. Students are not only focused upon the 
relationship between form and meaning, but they 
also have to attend to the functional properties 
of what they write. The specific purpose of each 
move also directs students to attend to a host of 
different language issues ranging from selecting 
appealing vocabulary to organizing information 
into a persuasive discourse structure. These fo-
cal points are also firmly grounded in a specific 
communicative purpose –convincing the audi-
ence that they need to buy the product. In short, a 
genre analysis divides an infomercial into man-
ageable contexts in which students can develop a 
whole range of second language competencies.

Table 1. The basic moves of an infomercial

Move Purpose
Introduction of the product Spark the audiences’ interest in the product.
Description of the product Describe the product’s special features.
Introduction of the price Reveal the product’s price and any related deals.
Summary of the sales pitch Leave the audience with a positive and memorable impression of the 

product that hopefully leads to a sale.

Successful student infomercials 
start with a genre analysis
Christopher Weaver, Tokyo University of 
Agriculture and Technology
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T he two activities for this month focus on 
ice-breaking and developing fluency. First, 
Greg Bakerfield demystifies the greeting 

custom of shaking hands, an activity that can be 
used for a first class. Next, Grant Wolf shows how 
low-proficiency students can be encouraged to 
give more fluent class presentations.

A fair shake
Greg Bakerfield
Toho University
<gregbrakefield1@mac.com>

Quick Guide
Key words: Clammy, eye contact, firm grip
Learner English level: Beginner to advanced
Learner maturity level: Junior high school to 
adult
Preparation time: 2 minutes
Activity time: 1 hour

This activity explains and demystifies the me-
chanics of shaking hands for students and is an 
excellent icebreaker for a first class. The lesson 
breaks down the act of shaking hands while intro-
ducing one’s self into manageable, clear steps eas-
ily executed by students, thus enabling them to 
achieve a high degree of mastery in a short period 
of time of this vital, yet often neglected skill. 

Procedure
Step 1: On a white board list the following eight 
steps for shaking hands:

1) Dry hand
2) Firm grip
3) Maintain proper distance
4) Maintain good posture
5) Maintain eye contact
6) Shake hands for approximately 7 to 10 

seconds
7) Don’t stop shaking hands as you speak
8) Remember the other person’s name

Step 2: Go through the list step by step, demon-
strating and explaining the importance and rel-
evance of each step. At each interval, try to inject 
some levity into your explanations with body 
language and facial expressions, setting a humor-
ous, loose, and informal tone for the lesson.
Step 3: Go around the room, shaking hands with 
each student, gently correcting the strength of the 
student’s grip, posture, and eye contact. 
Step 4: Ask the students to shake hands with each 
other and monitor them as they circulate around 
the room, providing correction and feedback as 
needed until everyone is finished.
Step 5: Introduce an appropriate and brief intro-
duction dialog on the board:

Person A) “Hello, I’m Bob Smith. It’s nice to 
meet you.”
Person B) “Hello, Bob, I’m Steve Jones. It’s nice 
to meet you.”

Step 6: Model the dialogue and explain the 
emphasis of person B’s you. Students often have 
quite a lot of trouble with this in the second turn, 
so take the time to model the intonation and have 
them reproduce it until they get it right. This will 
take a while.
Step 7: Have the students work in pairs, practic-
ing the dialogue using their own names without 
shaking hands until they are reasonably profi-
cient.
Step 8: Have the students stand up and introduce 
themselves to each other, with the handshake. Pro-
vide correction and feedback as necessary.
Step 9: Make it more fun and challenging by add-
ing a variation. On small pieces of paper, write 
simple, common western first and last names for 
each student and give one to each student. Ex-
plain that these are their new names and that they 
are to memorize them quickly.

•

•



THE LANGUAGE TEACHER 30.10 • OCTObER 2006

Step 10: Have one pair of students stand up and 
introduce themselves in front of the class. Af-
ter they finish, ask each student what the other 
person’s name is. Invariably they forget, so take 
the opportunity to drive home the importance 
and difficulty of remembering the other person’s 
name. Again, be loose, have fun, laugh with them 
as they make mistakes, yet be encouraging and 
constructive.
Step 11: Repeat this process until everyone has 
done it. Use additional variations in formality 
and complexity of language as necessary.

Conclusion
At first glance, an hour-long activity about 
shaking hands may seem somewhat superficial 
or trivial, but it is quite relevant on a variety of 
levels. First and foremost, it equips the student 
with the vital confidence and skills necessary to 
negotiate a western style handshake greeting, 
which is an important, yet difficult proposition 
for all but the most advanced students. Secondly, 
it puts students more at ease with their peers and 
instructor. As the lesson progresses, it quickly 
becomes evident that everyone will make mis-
takes, so students learn from the first day to take 
more chances in class, without fear of embarrass-
ment. Lastly, the lesson is just plain fun. Students 
always enjoy this activity, which enhances the 
rapport between students and instructor, nicely 
setting a positive tone for the future of the class.

Developing fluency 
in low-proficiency 
students by 
preparing informal 
presentations 
Grant S. Wolf
Kobe Shoin Women’s University
<gwolf19@yahoo.com>

Quick Guide
Key words: Presentation skills, oral fluency, speak-
ing from notes, key phrases, storytelling, skeletons
Learner English level: False-beginners+
Learner maturity: High school, university
Preparation time: Varies
Activity time: Two sessions, 20-30 minutes each
Materials: Teacher-generated photocopies

Developing oral fluency is perhaps the great-
est challenge for Japanese students of English. 
Frequently, students who demonstrate solid 
intermediate-level vocabulary and grammar skills 
in writing have almost no experience in access-
ing their own language resources when speak-
ing, hence their ability to speak spontaneously is 
extremely limited. This is painfully apparent in 
class presentations, since students often can see 
no options other than reading every word of their 
presentation or memorizing it verbatim.

King (2002) describes the importance of hav-
ing students prepare note cards before giving 
presentations and maintaining eye contact while 
speaking. Similarly, Webster (2002) emphasizes 
fluency instruction as part of preparing for 
presentations. However, my experience is that 
students are generally unable to create or use 
effective notes (a prerequisite for fluent presenta-
tions) without careful modeling and practice. The 
following activity, while originally developed to 
help students prepare for informal class presen-
tations, is also a highly effective fluency builder 
and can easily be adapted to reinforce a variety 
of objectives. The key element is demonstrating 
and providing practice in writing and using key 
phrases which refer to a complete text, similar to 
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the skeleton technique recommended by Morgan 
and Rinvolucri (1988). The goal is for students to 
bridge the gap between written and oral dis-
course without reading aloud or memorizing. The 
result is far more fluent and engaging presenta-
tions, and a corresponding increase in confidence.

Preparation
Prepare a written model for the targeted genre 
of presentation, using the template shown in the 
appendices. The example below is for a simple 
personal narrative, an excellent choice for first 
time presenters. In Handout #1 (Appendix A) 
the complete text is written on the left, with key 
phrases on the right. These phrases should serve 
as memory cues, so that the presenter can speak 
without memorizing every word.

In Handout #2 (Appendix B) only the complete 
text is provided, on the left side. Students must 
write the Key Phrases. Finally, in Handout #3 
(Appendix C) students write the original text 
(left) and prepare their own notes (right).

Procedure
Step 1: Distribute Handout #1 and ask students 
to quickly read the text on the left and skim the 
Key Phrases on the right. Students should be able 
to understand it without dictionaries. 
Step 2: Point out the Key Phrases, explaining how 
each one helps the presenter remember the im-
portant ideas. Emphasize when giving a presenta-
tion it is not necessary to memorize every word!
Step 3: Ask students to fold the paper in half and 
look only at the right side while you tell the story 
in a relaxed way (looking occasionally at the Key 
Phrases, of course).
Step 4: Distribute Handout #2. Ask students to read 
it and fill in the Key Phrases on the right. Circulate 
throughout the room, offering suggestions and 
guidance. Most importantly, encourage the students 
to keep their Key Phrases as brief as possible.
Step 5: Ask the students to fold the paper in half, 
and tell the story to a partner, using only the Key 
Phrases. Explain that fluency is the objective, not 
memorization.
Step 6: Distribute Handout #3. As homework, ask 
students to write a short, original personal narra-
tive with Key Phrases. You may want to desig-
nate a particular topic. Emphasize that students 
should use simple, conversational language and 
write without dictionaries if possible. 
Step 7: During the next class period, ask students 

to share their stories with a partner, with the 
paper folded in half, using only the Key Phrases. 
When finished, have the students repeat their 
stories with new partners. Repeat this process 
as many times as possible. Ideally, each student 
will tell their story to each member of the class. 
As their confidence grows, have them tell their 
stories without using notes, if possible.
Step 8: At the next class period, students will be 
well prepared to present their stories individually, 
in front of the class, using only the Key Phrases.

References
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Appendices
The 3 appendices handouts can be downloaded 
from <jalt-publications.org/tlt/myshare/ 
resources/0610a.pdf> 

Language Transfer 
special issue: Call for 
contributors
The Language Teacher is seeking papers (ap-
proximately 1,500 words) related to language 
transfer—the many different ways one lan-
guage can influence (the learning of) another. 
In Japan, language transfer notably includes 
English-based loanwords (i.e., gairaigo) acting as 
cognates in learning English. Topics should be 
research or classroom based, but articles relating 
to loanwords should go beyond a gross descrip-
tion of learner errors. Especially for the My Share 
column, shorter articles (up to 1,000 words) 
about new or innovative ways to teach by utiliz-
ing language transfer are welcomed. If you are 
interested in writing a paper for this special edi-
tion of TLT or have suggestions, please contact 
Frank E. Daulton <bbqneko@netscape.net>. The 
deadline for manuscript submissions is 31 Dec 
2006. Articles should be completed and ready 
for editing by 31 Jan 2007.
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…with Robert Taferner  
<reviews@jalt-publications.org>

If you are interested in writing a 
book review, please consult the list 
of materials available for review in 
the Recently Received column, or 
consider suggesting an alternative 
book that would be helpful to our 
membership.

BOOK REVIEWS ONLINE
A linked index of book Reviews can be found at:

<jalt-publications.org/tlt/reviews/>

2� RESOURCES • BOOK REVIEWS

T his month’s Book Reviews column features 
Insights—Critical Thinking through Cross-
Cultural Essays, a supplementary text-

book for intermediate to advanced EFL learners, 
reviewed by Timothy Allan. In addition, Christo-
pher Storey evaluates Doing Quantitative Research 
in Education with SPSS, a useful text for classroom 
researchers.

Insights—Critical 
Thinking through 
Cross-Cultural 
Essays from The 
Japan Times
[Joseph Shaules and Terumi Miyazoe. Tokyo: 
Nan’Un-do, 2005. pp. 83. (incl. teacher’s 
manual and CD.) ¥2,000. ISBN: �-523-
���8�-3 C0082.]
Reviewed by Timothy Allan, 
Kwassui Women’s College

Karen Hill Anton’s weekly newspaper columns 
about her intercultural experiences as an expatri-
ate American in Shizuoka prefecture were edited 
into a book and published by the Japan Times as 
Crossing Cultures (1999). The columns and the 
book were excellent as authentic resources for 
critical thinking and academic writing classes at 
the college level. I was more than a little curi-

ous, then, to open up and discover the recently 
published Insights—Critical Thinking through 
Cross-Cultural Essays from The Japan Times. In this 
volume, assembled by Shaules and Miyazoe of 
Rikkyo University, Anton’s newspaper pieces 
have been set into 12 separate six-page units with 
an accompanying bilingual teacher’s manual, a 
bilingual glossary, a teacher’s audio CD, and a 
complementary student version of the CD. Each 
of the unit topics is examined from one of several 
perspectives: intercultural, Japanese culture, and 
globalization issues, respectively, and are intend-
ed as four-skill exercises for learners at various 

levels. Anton’s 
topics range 
from foreign 
neighbours, to 
freedom and 
love, women’s 
roles, and the 
issue of racism. 
Her selection of 
topics raises the 
perennial ques-
tion of what is 
truly implied 
by crossing cul-
tures in terms 
of classroom 
pedagogy. Are 
we using the 
material to 

highlight differences or rather similarities be-
tween and among cultures? To what ends? For 
Shaules and Inoue, awareness of cultural char-
acteristics within Japan is necessary to avoid “us 
and them” stereotyping (2000, p. 16).

This material succeeds in allaying those kinds 
of fears due to its chief strength, the narrative 
honesty and voice of Anton herself, whose per-
sona tends to resist standardized ELT text packag-
ing, and who does not pander to generalizing and 
stereotyping. This was borne out by samples tried 
in class. We tried out two units of the book with a 
2nd-year women’s university writing and speak-
ing class of mixed levels and abilities. The first 
unit we attempted was Unit 1, which is linked 
to the perspective of attitudes towards neigh-
bours as an intercultural issue. Our class tried 
the standard process prescribed by the teacher’s 
manual. This included a preliminary think before 
reading section, a series of vocabulary check ques-
tions done in pairs and small groups reading a 
500-word essay with and without the aid of the 
listening CD, true-false and multiple choice com-
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prehension questions, cloze exercises, summary 
questions, and a very interesting follow-up criti-
cal thinking exercise. In the latter, a young Japa-
nese interviewee was asked to give his opinion 
about the main discussion question, followed by 
review questions, and a chance for our students 
to speak and write about their own reactions. By 
far, the most effective portions were the pre- and 
post-reading activities, which often spilled over 
into optional supplementary writing activities 
in their weekly written journals. Since we are 
planning to use the Moodle software platform 
for this class in the coming year, eliciting discus-
sions postings or blogs in response would be an 
interesting way to approach the material. It is also 
worth noting that we used selected portions of 
the main essay from Unit 3 about Japanese female 
role models for part of the final class test at the 
end of the second semester—this seemed a natu-
ral choice for our women-only class. As part of 
the test, the students were also asked to evaluate 
the material for future use. Although most of the 
respondents reported difficulty with the level and 
speed of the listening component, the vast major-
ity were strongly motivated by the material, and 
without hesitation recommended its further use.

Finally, time requirements obviously need to be 
taken into account when planning to use some 
or all of the material over one or two semesters, 
depending on factors such as levels and motiva-
tional indicators. A complete unit in our mixed 
level class required two 90-minute classes. Be-
yond these caveats, many of the students wanted 
to know more about Anton’s present life, outside 
of the confines of the text. How often can any ELT 
material produce that kind of inquisitiveness? We 
are looking forward to more activities and materi-
als mined from Anton’s life in Japan and recom-
mend this present one.

References
Anton, K. (1999). Crossing cultures. Tokyo: The Japan 

Times.
Shaules, J., & Inoue, A. (2000). Relativism and univer-

salism—Opposing views of education for interna-
tionalization. The Language Teacher, 24(5), 13-17.

Doing Quantitative 
Research in 
Education with 
SPSS
[Daniel Muijs. London: Sage, 200�. pp. xi + 
228. ¥�,568. ISBN: 0-�6�9-�383-8.]
Reviewed by Christopher Storey, 
University of Kitakyushu

If you want to learn more about quantitative 
research design and a timesaving data analysis 
software package then Doing Quantitative Research 
in Education with SPSS may be for you. It provides 
a clear introduction to quantitative methods 
and one of the most commonly used statistical 
analysis software packages, SPSS. Starting with 

a discussion of 
underlying concep-
tual frameworks, 
research design, 
and related issues, 
the book then in-
troduces SPSS and, 
using an example 
dataset, shows 
how various kinds 
of analysis can be 
performed. Well 
laid out and written 
in straightforward 
English, with only 
minimal use of 
formulae, the text 
provides readers 

with a base from which they can design their own 
studies and analyze results efficiently.

Each of the 11 chapters starts off with a clear 
introduction and builds towards issues that are 
more complex. Examples help to deepen under-
standing and a section on Common misconceptions 
adds clarity. A final summary provides a quick 
overview and discussion questions and recom-
mendations for additional readings are included. 
Chapter 1 provides an informative discussion 
on approaches to research; Chapter 2 explains 
experimental and quasi-experimental designs; 
Chapter 3 describes non-experimental studies 
and Chapter 4 validity, reliability, and generalis-
ability. SPSS is introduced in Chapter 5 along 
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with the downloadable dataset that is used in 
examples. Chapters 6 to 9 describe different kinds 
of variance analysis. The final two chapters look 
at variance between groups (ANOVA), and intro-
duce more advanced modeling. Whilst Chapters 
6 to 10 focus on how to use SPSS, the discussion 
remains principle based.

The strengths of Muijs’ text lie in its clear 
written style, logical presentation, and the way 
the author anticipates the needs of the targeted 
readership. I used the book as a core text when 
designing an investigation into how extensive 
reading may impact TOEIC scores. Having 
studied research methods as part of my masters, 
I found that the book helped to clarify what I 
had learned previously and provided a broad 
framework of knowledge from which I could 
design a study to answer my research questions. 
Chapter 2, Experimental and quasi-experimen-
tal research, and Chapter 4, Validity, reliability, 
and generalisability, were particularly useful in 
setting up the study. The first part of Chapter 2 
helped me to more clearly define my research 
outcomes and develop a suitable hypothesis. I 
found that although the book is written for gen-
eral educational research purposes, it provided 
enough guidance for me to adapt the principles 
and standard procedures discussed to the design 
of my investigation. I was able to think in greater 
depth about the study and potential pitfalls to 
avoid. For example, after looking at Chapter 4  

I thought more about possible type I and type II 
errors. When writing up the investigation this 
knowledge of errors allowed me to see clearly the 
strengths and weaknesses of the study, leading to 
more informed discussion. In addition, knowing 
about effect size broadened my understanding of 
the results, and brought me into line with current 
practice (Wikipedia, 2006).

Another good aspect of Muijs’ book is that he 
explains cases where caution is required. For 
example, when discussing regression, he explains 
how analysis option selection influences values 
calculated by SPSS. Adaptations, such as instanc-
es where analysis traditionally done with contin-
uous variables can be used for ordinal variables, 
are also included. Without a broad knowledge of 
methods, researchers can spend hours searching 
for such answers. This supportive style, in which 
the author anticipates the needs of his readership, 
is a plus point of the text.

As for the weaknesses of Muijs’s text, there 
are a number of points to make. As the book 
describes quantitative methods, researchers need 
to consult other texts when considering qualita-
tive approaches. Although the text is intended as 
a nonmathematical introduction to quantitative 
methods, readers still need some understanding 
of the formulae used in calculations. A suitable 
appendix with clear explanations would be a 
useful addition. Whilst the step-by-step descrip-
tions of how to use SPSS are clear and confidence 
building, a more detailed explanation of how to 
input data would be a useful. Specifically, most 
users of SPSS will probably be familiar with 
Microsoft data management software, so more 
information about how to import and code data 
from these programs would be a plus. Finally, 
regarding cost, the academic version of SPSS 13.0 
sells for many times that of other more general-
use software. This may be prohibitive to those 
who do not have access to institutional funds. 
For smaller scale studies, data analysis could be 
performed using other, more readily accessible 
software (Black, 1999).

References
Black, T. R. (1999). Doing quantitative research in the 

social sciences: An integrated approach to research design, 
measurement and statistics. London: Sage.

Wikipedia (2006). Effect size. Wikipedia, The Free Ency-
clopedia. Retrieved April 23, from <en.wikipedia.org/
w/index.php?title=Effect_size&oldid=46999245>

You’ve done the 
research,  
read the 

literature, and 
thought a lot. . . 

What next?
Write it up and 
submit it to The 

Language Teacher 
of course!

See the Submissions 
Page at the back of 
this issue for more 

information!
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…with Scott Gardner  
<pub-review@jalt-publications.org>
A list of textbooks and resource books for language 
teachers available for review in TLT and JALT Journal.

RECENTLY RECEIVED ONLINE
An index of books available for review can be found at: 

<jalt-publications.org/tlt/reviews/>

RESOURCES • RECENTLY RECEIVED 2�

* = first notice; ! = final notice. Final notice items 
will be removed 31 Oct. For queries please write 
to the email address above.

Books for Students (reviewed in TLT)
Contact: Scott Gardner  
<pub-review@jalt-publications.org>

! The Calendar Series. Murphy, P. J. Mankato, MN: 
Capstone, 2005. [Incl. four hardbound basic 
readers about days, weeks, months, and years].

Effective Sentences: Writing for Success. Fluitt-Du-
puy, J. Ann Arbor, MI: University of Michigan 
Press, 2006.

Kids Talk Series. Nettleton, P. H., & Muehlenhardt, 
A. B. Minneapolis: Picture Window Books, 2005. 
[Incl. six hardbound readers (native speaker 
ages 7-12) about interpersonal skills: friendli-
ness, tolerance, honesty, etc.].

! Synergy (4-level series). Tennant, A., et al. Ox-
ford: Macmillan Education, 2006. [Incl. student 
book, teacher’s guide, resource pack, video 
activity book, CDs, DVDs].

Why is English Like That? Historical Answers to 
Hard ELT Questions. Schmitt, N., & Marsden, R. 
Ann Arbor, MI: University of Michigan Press, 
2006.

Books for Teachers  
(reviewed in JALT Journal)
Contact: Yuriko Kite <jj-reviews@jalt-publica-
tions.org>

Motivation and Experience in Foreign Language 
Learning. Nakata, Y. Bern: Peter Lang, 2006.

Motivation, Language Attitudes and Globalisation: A 
Hungarian Perspective. Dörnyei, Z., Csizér, K., & 
Németh, N. Clevedon, UK: Multilingual Mat-
ters, 2006.

! Practical English Language Teaching. Nunan, D. 
(Ed.). New York: McGraw-Hill, 2003.

! Practical English Language Teaching: Grammar. 
Nunan, D. New York: McGraw-Hill, 2005.

! Practical English Language Teaching: Listening. 
Helgesen, M., & Brown, S. New York: McGraw-
Hill, 2007.

! Practical English Language Teaching: Speaking. 
Bailey, K. M. New York: McGraw-Hill, 2005.

! Practical English Language Teaching: Young Learn-
ers. Linse, C. T. New York: McGraw-Hill, 2005.

Teaching English as a Foreign or Second Language: 
A Self-Development and Methodology Guide (2nd 
ed.). Gebhard, J. G. Ann Arbor, MI: University 
of Michigan Press, 2006.

TLT
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…with Paul Daniels  
& Malcolm Swanson  
<tlt-wired@jalt-publications.org>

In this column, we explore the issue of 
teachers and technology—not just as it 
relates to CALL solutions, but also to 
Internet, software, and hardware con-
cerns that all teachers face. 

TLT WIRED ONLINE
As well as our feature columns, we 
would also like to answer reader 
queries. If you have a question, 
problem, or idea you’d like dis-
cussed in this column, please email 
us or visit our website at:
<jalt-publications.org/tlt/wired/>

A scanner brightly: 
Tips for information 
organization and retrieval
Brian G. Rubrecht
Sophia University

I n many ways, the language teaching profes-
sion has intertwined with advances in technol-
ogy. Over the past few years, articles detailing 

these advances and how instructors may apply 
them have increased dramatically. In the interest of 
continuing this trend of providing advice on how 
to use technology to improve aspects of our work, 
I would like to suggest one method that has useful 
applications for both language instructors and re-
searchers. This method aids in producing tests and 
other handouts that can easily be reused without 
extensive modifications, allows people to clean up 
the clutter of papers in their offices, and organizes 
documents by making them more easily accessible 
and centrally located. This method involves utiliz-

ing a peripheral device most people own or have 
access to: a scanner.

Why scanning?
The task of searching for and retrieving infor-
mation from the Internet or one’s own personal 
computer has been made much more efficient 
thanks to improved search engines and feature-
rich computer operating systems. However, this 
ease of search and retrieval only applies to elec-
tronic data. What about when you are looking for 
a handout you picked up at a recent conference, 
or a previous writing test you made, or that list 
of references your colleague gave you but can-
not seem to find anywhere? To take advantage of 
your computer’s search capabilities, it might be 
a good idea to digitize those physical documents 
and let your computer do the searching for you.

Considering how many papers we all tend to 
accumulate, it may seem like a daunting task to 
scan it all. Naturally, not all documents need or 
should be scanned. Being selective about which 
documents to scan has its advantages, but basi-
cally, I have personally found three specific ways 
in which scanning has proven useful.

1. As an aid for making tests or handouts
Countless are the times I have witnessed col-
leagues cutting out and taping photocopied pic-
tures or images onto word-processed tests. While 
doable, it makes it difficult to make changes or 
improvements to that same document for later 
use. Moreover, there is now the matter of that 
physical test to file away somewhere, which only 
increases office clutter. As most instructors word 
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process their tests to begin with, it makes more 
sense to scan that picture or image and insert it 
into the document.

2. For putting important papers at your 
fingertips
As most teachers probably use their comput-
ers daily, it might be wise to scan often needed 
or useful documents into the computer. Such 
documents could include class rosters, teaching 
timetables, or colleagues’ email addresses and 
office phone numbers.

3. For obtaining library-only documents
For those with laptops, this idea works wonders, 
especially when using a portable USB-powered 
scanner. For instance, some journal articles may 
only be obtained from bound volumes marked 
Library Use Only. One always has the option of 
lugging these tomes to the photocopier, but copy-
ing just one article can, in some cases, amount to 
more than the cost of lunch. If one is engaged in 
a serious research project, the bill for these copies 
can quickly become staggering. Using a scanner 
is one way to avoid such costs, and in time, the 
scanner will pay for itself.

A word of caution: scanner users should not 
forget about copyright laws. They exist for a 
reason: to protect the intellectual property rights 
of others. Signs posted in my university’s library 
provide a good rule of thumb. Basically, the signs 
state the following:

Users may copy materials within the limits of 
copyright laws.
1.  Copy only up to half of a book.
2.  Copy only up to half of a journal article from 

the latest issue (after 3 months, full articles 
may be copied).

3.  Copy only for yourself.
4.  Copy only for academic purposes.
5.  Copying and distribution for commercial 

purposes is strictly prohibited.

Scanning: The pros and cons
Obviously, scanning may not appeal to everyone, 
especially in light of its drawbacks:

Scanning can be time-consuming.
Scanners are never as fast as the user would like 
them to be, particularly when there are hundreds 
of pages to be digitized.

Scanners are not photocopiers.
They produce different results. As consumer 
scanners are generally not as sturdily constructed 
nor as precise as industrial copiers, it is some-
times difficult, for instance, to fully copy the 
words near the spine of an open book.

Scanning does not equal organization.
Scanning lends itself to increased organization, 
but this organization is not automatic. Users must 
develop a system of scanning and storage so that 
scans may be found later, even without help of 
the computer’s search function.

Electronic data require backups.
Scanning takes time and effort, so it is important 
to back up those scans regularly by using an 
external hard drive or burning them to disk. Little 
can be done if your computer crashes and the 
originals have been thrown away.

Even with these points understood, I have 
found the advantages far outweigh the disadvan-
tages:

Location doesn’t matter.
Whether I am at home or at the office, I will have 
that scanned document I am looking for. This is a 
huge plus, as papers and files need not be trans-
ported around in order to get work done.

Searches are quick.
There is no more upsetting of shelves, drawers, 
and filing cabinets when in search of that one 
piece of information I know I have. As long as I 
properly label my scanned images and organize 
my computer’s folders I will be able to retrieve 
the information quickly and easily.

Everything is in one place.
I began scanning documents as I was preparing 
to write my doctoral dissertation. I had all the 
information from my literature sources literally at 
my fingertips when it came time to write my dis-
sertation, and it made it very easy to check things 
like page numbers, quotations, and book publish-
ers from the scans during the proofreading stage. 
Because almost everything I needed was on my 
laptop, I could check my references whenever 
and wherever it was most convenient for me.

If backups are made, the originals are 
essentially superfluous.
If the originals are not imperative to keep, they 
may be thrown away after being scanned and 
backed up. One benefit of this is that it clears up 
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valuable home and office space. A second benefit, 
of likely interest to the many foreign staff work-
ing and teaching in Japan who either move a lot 
or who plan to return to their home countries 
when their teaching duties have been completed, 
is that it is certainly much easier and far less 
expensive to pack up and ship home a case full of 
CDs or data DVDs than photocopied articles. An 
additional side benefit is that multiple copies of 
these disks can be stored in multiple places. I per-
sonally make several copies when I burn data to 
disk, with one set sent to my family back home. 
In earthquake-prone Japan, it just makes sense to 
keep at least one copy out of the country.

Practical tips for scanning
Scanner users have a wide selection of scanners 
and scanning options to choose from. How quick-
ly documents can be scanned depends largely on 
how quickly a particular scanner is designed to 
work. Low-end consumer scanners using USB 2.0 
Hi-Speed interface will produce maybe 2 scans 
per minute—adequate for the average person but 
slow when high-volume scanning is required. 
High-end scanners possess sheet-feeding capa-
bilities for automatic scanning (in some cases, up 
to 150 pages per minute), but price and lack of 
portability keep these out of the hands of most 
people. Fortunately, scanners now feature func-
tion buttons for instant scanning, copying, and 
emailing, which helps automate and speed up the 
process. As an aside, scanning will not feel as if 
it takes a long time if one does other things while 
scanning. For instance, I do most of my scanning 
while I am watching television, talking on the 
phone, or reading other documents I am consid-
ering scanning.

When scanning, it is important to consider the 
type of scan (e.g., black and white, grayscale, 
color), resolution, and scan format. Different 
documents will of course require different set-
tings, but personal preferences also factor in. I do 
a majority of my scanning in grayscale at 150dpi, 
saved in JPEG format. This provides the perfect 

balance of small file size and clear resolution, 
even when I need to enlarge or print a scan later. 
More complicated scans requiring higher resolu-
tion or color are occasionally necessary, but they 
scan more slowly. Also, I would personally advise 
against using OCR (optical character recognition) 
when scanning except in special cases, as produc-
ing editable text is usually not necessary when 
scanning articles. Users are strongly encouraged 
to experiment first with scanning configurations 
to find the settings that best match their needs.

When scanning is complete, in order to make 
it easy to locate those scans later on the compu-
ter, it is a good idea not to name each individual 
scan in full. For instance, for articles, it is recom-
mended to name a folder in full (i.e., Smith 1979). 
If each scan is named (e.g., Smith 1979-01, Smith 
1979-02, etc.), doing a computer search of “Smith 
1979” will bring up too many hits. Just naming 
the folder in this way allows for a faster and more 
efficient computer search.

Occasionally, scanned documents need to be 
printed. Printing a multi-page article one page 
at a time is tedious and time-consuming. In such 
instances, it is usually better to insert these scans 
as images into a word-processing program. It 
is certainly much easier and faster to print one 
20-page document rather than 20 one-page docu-
ments. Just be sure to set the margins in the word-
processing program as narrow as possible so the 
scanned images will appear large on the page.

Conclusion
Not everyone will consider scanning a viable 
organizational option. If done properly, and if 
used in conjunction with other applications (e.g., 
referencing software), it makes searching for 
and citing articles easier. Just remember to make 
ongoing backups of what you have scanned (or 
downloaded), and burn multiple disks. Also, as 
a rule of thumb, if a scanned document is truly 
important, keep the original. It is better to be safe 
than sorry.

"Wow, that was such a great lesson, I really want others to try it!"
「すばらしい授業！、これを他の人にも試してもらいたい！」

Every teacher has run a lesson which just "worked." So, why not share it around? 
The My Share Column is seeking material from creative, enthusiastic teachers for 
possible publication. 全ての教師は授業の実践者です。この貴重な経験をみんなで分
かち合おうではありませんか。My Share Columnは創造的で、熱心な教師からの実践

方法、マテリアルの投稿をお待ちしています。
For more information, please contact the editor.

詳しくは、ご連絡ください。
<my-share@jalt-publications.org>
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JALT FOCUS • FROM JALT NATIONAL 3�

…with Joseph Sheehan  
<jalt-focus@jalt-publications.org>

JALT Focus contributors are 
requested by the column editor to 
submit articles of up to 750 words 
written in paragraph format and 
not in abbreviated or outline form. 
Announcements for JALT Notices 
should not exceed 150 words. All 
submissions should be made by the 
15th of the month, one and a half 
months prior to publication.

JALT FOCUS ONLINE
A listing of notices and news can be found at:

<jalt-publications.org/tlt/focus/>

JALT Calendar
Listings of major upcoming events in the organisation. 
For more information, visit JALT’s website <jalt.org>, or 
see the SIG and chapter event columns later in this issue.

September 30: ballots close for NPO JALT National 
Officer elections
October 6: Pre-registration deadline for JALT2006  
(general attendees)
November 2–5: JALT2006 in Kitakyushu. This will include 
the NPO JALT Executive board meeting and Ordinary 
General meeting.

}

}

}

JALT Watch
JALT National news and announcements in brief.

JALT Publications releases the latest in its JALT Applied 
materials series: A CD-ROm of “Classroom Resources.” 
For more information: <jalt-publications.org/jam>
JALT National Officer elections will take place before this 
year’s conference. See the candidate statement and voting 
information in the August issue of TLT.
JALT Chapter Officer elections will take place before the 
annual conference. Contact your local chapter for details. 
<jalt.org/main/chapters-sigs>
If you need to contact JALT Central Office, note that the 
email address has changed to <jco@jalt.org>. Please 
change your address books.

}

}

}

}

July’s Executive 
Board Meeting
In the business world, and in most organiza-
tions, an Executive Board usually refers to a small 
group of people, the Directors, who are respon-
sible for establishing key policies and making 
day-to-day decisions. JALT’s Executive Board, 
however, is different.

Yes, the seven directors are members, but so 
too are the representatives from every chapter 
and every SIG: When everyone is in attendance, 
there are nearly 60 voting members responsible 
for establishing policies and procedures for the 
organization.

This means that quick, decisive actions are not 
always easy to take, but the energy and commit-
ment from across JALT, and the breadth of voice 
that this brings, means that Executive Board 
Meetings (EBMs), held three times a year, can 
be a rich opportunity for democratic collabora-
tion—and robust debate! I’m pleased to report 
that EBMs continue to be held in a positive and 
cooperative atmosphere, particularly in view of 
the challenges we face.

Welcome Wakayama chapter!
Several important issues were discussed at the 
last EBM (1-2 Jul, Tokyo Medical and Dental Uni-
versity), but none as welcome as the confirmation 
of Wakayama as JALT’s newest chapter, with 
Kent Hill at its helm. We wish the very best to all 
of you down there on the Kii Peninsula!

Finances and new database
As I reported in the April issue of TLT, a decline 
in revenue and an increase in expenditure mean 
that we need to tighten our belts. However, the 
Directors and the Executive Board are determined 
that service to members should not suffer. We 
have tightened up on peripheral expenses and 
are looking to alternative sources of revenue for 
specific projects.

One specific project that has been in the pipe-
line for the last year or two is a long-overdue 
upgrade of our database management system, 
which will handle all membership and conference 
registration issues much more efficiently. We had 
hoped to have the upgrade in place for this year’s 
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conference registration, but one or two glitches 
have meant that we’ve delayed full implementa-
tion of the new database system till the New Year, 
as pre-conference registration period is certainly 
not the best time for the office staff to be getting 
to grips with a new system! The price tag (around 
3.5 million yen) will be more than compensated 
for in the improved services we’ll be able to offer 
chapters, SIGs, and individual members. We’re 
very pleased that several chapters, SIGs, and even 
one or two individuals have stepped up to the 
plate to make donations to cover the cost of the 
new system. Not only does this alleviate the pres-
sure on this year’s budget, it is also indicative of 
the continuing collaborative atmosphere within 
the organization—and I’d like to offer my person-
al thanks to all those who have contributed.

Other items
Chapter events: The EBM clarified the principle 
of free entrance for regular members to regular 
chapter events whenever possible, but recog-
nized that circumstances varied from chapter 
to chapter and from event to event (e.g., room 
rental, joint events with other groups, other 
special events). Each chapter would therefore 
have the autonomy to make the appropriate 
decision within that principle.
The conduct of EBMs: Delegates were happy 
with the positive and collaborative tone that 
has prevailed over the last 2 to 3 years and 
discussed briefly one or two principles for 
ensuring that this should continue. Taking 
the feeling of the meeting into account, I’ve 
undertaken to present a detailed proposal (at 
the next full EBM) to ensure that all meetings 
should be as inclusive, democratic, and as posi-
tive as possible.

There are several other issues which we did 
not have time to consider at length—outreach to 
other organizations, transparency within JALT, 
categories of membership, developing opportuni-
ties for professional and personal growth for our 
members, a code of practice for research and pub-
lications—but these are very much on our agenda 
for future EBMs.

It’s not at all healthy for JALT if these discussions 
remain the property of a privileged few (albeit 
60!), so I’d very much welcome the comments of 
all members on these issues, or on anything that 
concerns you. Just drop me a line <prez@jalt.org>.

All the best,
Steve Brown, JALT President

•

•

JALT Notices
Announcement of the 2nd Ordinary 
General Meeting of 2006

Date: Saturday November 4, 2006
Time: 4:10–5:10 p.m.
Place: Kitakyushu International Conference 
Centre, Kitakyushu City
Room: Main Hall
Agenda:
w Item 1. Approval of elected Directors and 

Auditor
w	Item 2. Important issues concerning the 

administration of JALT
Donna Tatsuki <records@jalt.org>

JALT Director of Records

平成１８年度第２回通常総会のお知らせ
日時：平成１８年１１月４日(土)
時間：午後４時１０分～５時１０分
場所：北九州市　北九州国際会議場
部屋：メインホール
議題：
w 第1号議案　選出された理事と監事の承認
w 第2号議案  当学会運営に関する重要事項

Minutes of the 1st Ordinary General 
Meeting of 2006
Date: Sunday July 2, 2006
Place: Tokyo Medical and Dental University, Och-
anomizu, Tokyo
Agenda:

Item 1 Business Report (2005/04/01-
2006/03/31)—Report accepted unanimously.
Item 2. Financial Report (2005/04/01-
2006/03/31)—Report accepted unanimously.
Item 3. Audit Report (2005/04/01-
2006/03/31)—Report accepted unanimously.
Item 4. Business Plan (2006/04/01-
2007/03/31)—Plan accepted unanimously.
Item 5. Budget (2006/04/01-2007/03/31)—
Budget accepted unanimously.
Item 6. All motions that were passed by the 
EBM in January 2006 and July 2006—Motions 
accepted unanimously.

•
•
•

•
•

•
•
•
•
•

•

•

•

•

•

•
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平成１８年度第1回通常総会議事録
日時　平成18年7月2日
場所　東京医科歯科大学
議題

第1号議案　平成17年度事業報告 
事業報告は満場一致で議決された
第2号議案　平成17年度収支決算 
収支決算は満場一致で議決された
第3号議案　平成17年度監査報告 
監査報告は満場一致で議決された
第4号議案　平成18年度事業計画 
事業計画は満場一致で議決された
第5号議案　平成18年度予算 
予算は満場一致で議決された
第６議案　平成１８年１月及び７月の執行役員会で
可決された全動議は満場一致で議決された

JALT Financial Report for the Fiscal Year 2005
Balance Sheet as of March 31, 2006
ASSETS
CURRENT ASSETS
Cash 33,498,384
Time Deposit 5,000,000
Accounts Receivable (Chapters) 1,950,333
Accounts Receivable (Other) 1,067,510
Pre-paid expense and  
other current assets 237,500
TOTAL CURRENT ASSETS 41,753,727

FIXED ASSETS
Property and Equipment 2,192,277
Accumulated Depreciation (957,987)
Net Property and Equipment 1,234,290
Other Fixed Assets
Lease Deposit (Central Office) 896,000
Telephone Rights 86,423
Computer Software 75,828
Total Other Fixed Assets 1,058,251
TOTAL FIXED ASSETS 2,292,541

TOTAL ASSETS 44,046,268

LIABILITIES & FUND BALANCE
CURRENT LIABILITIES
Accounts Payable (Chapter) 4,920,000
Accounts Payable (SIG) 4,570,000

•

•

•

•

•

•

Accounts Payable (Other) 941,914
Advance Payments From Members 13,465,609
Suspense Receipts (IATEFL) 17,000
Suspense Receipts (SIG) 1,465,500
Suspense Receipts (Other) 1,954,491
Wages Payable 336,763
Employees’ Withholding Tax 82,770
Tax Payable 334,500
TOTAL CURRENT LIABILITIES 28,088,547

CAPITAL
Beginning Fund Balance 27,448,534
Period Loss (11,490,813)
Ending Fund Balance 15,957,721

TOTAL LIABILITIES & CAPITAL 44,046,268

貸借対照表（平成１８年３月３１日現在）
資産の部
流動資産
現金預金 33,498,384
定期預金 5,000,000
未収入金（支部） 1,950,333
未収入金（その他） 1,067,510
前払費用 237,500
流動資産合計 41,753,727

固定資産
器具備品 2,192,277
減価償却累計額 (957,987)
器具備品残額 1,234,290
その他の固定資産
事務局家賃保証金 896,000
電話債券 86,423
コンピューターソフト 75,828
その他の固定資産合計 1,058,251
固定資産合計 2,292,541

資産合計 44,046,268

負債と資本の部
流動負債
未払金（支部） 4,920,000
未払金（分野別研究部会） 4,570,000
未払金（その他） 941,914

JALT FOCUS  •  JALT NOTICES 33



THE LANGUAGE TEACHER 30.10  •  OCTObER 2006

前受金 13,465,609
仮受金（IATEFL) 17,000
仮受金（分野別研究部会） 1,465,500
仮受金（その他） 1,954,491
未払賃金 336,763
未払従業員源泉徴収税 82,770
未払法人税等 334,500
流動負債合計 28,088,547

正味財産
元入金 27,448,534
当期損失 (11,490,813)
正味財産合計 15,957,721

負債正味財産合計 44,046,268

JALT Income Statement (for the period 
April 1, 2005—March 31, 2006)

REVENUES:
Membership Fees 30,902,056
Conferences Fees 26,245,130
Advertisement Revenue 2,859,978
Publication Sales & Services 2,175,872
Other Revenue 137,913

TOTAL REVENUES 62,320,949

EXPENSES
Grants 12,015,501
Central Office 20,017,846
Administration 4,199,805
Meetings 4,398,312
Services and Fees 5,720,013
Publications 12,032,893
Conferences 15,427,392
TOTAL EXPENSES 73,811,762

NET LOSS 11,490,813

損益計算書（自平成１７年４月１日至平成１８年
３月３１日）
収益
会費 30,902,056
年次大会収入 26,245,130

広告収入 2,859,978
出版収入 2,175,872
その他収入 137,913
収益合計 62,320,949

費用
支部等経費 12,015,501
事務局経費 20,017,846
管理運営費 4,199,805
会議費 4,398,312
専門的業務用経費 5,720,013
出版経費 12,032,893
年次大会経費 15,427,392
費用合計 73,811,762

当期損失	 11,490,813

Auditor’s Report
Based on the relevant articles of the NPO JALT 
Constitution, I performed the following duties for 
the period of April 1, 2005 to March 31, 2006.
1. Inspection of the status of business conduct-

ed by the directors;
2. Inspection of the status of assets of NPO 

JALT;
3. Auditing of the activity report made by the 

Director of Programs;
4. Auditing of the inventory of assets, balance 

sheet, and statement of the revenues and 
expenditures made by the tax accountant and 
audited by the independent auditor.

As a result of the performance, I have found no 
improper conduct or important facts indicating 
violation of laws, regulations, or the NPO-JALT 
Constitution.

Tadashi Ishida, JALT Auditor
June 19, 2006

監査報告
当監事は、特定非営利活動法人全国語学教育学会定

款の規定に従って、平成17年4月1日から平成18年3月
31日までの当学会に関して、次に掲げる職務を行いま
した。
(1)  理事の業務執行の状況の精査
(2)  この法人の財産の状況の精査
(3)  企画担当理事の作成したこの法人の事業報告書の

監査
(4)  税理士が作成し、独立監査人の公認会計士が監査

3� JALT FOCUS  •  JALT NOTICES



THE LANGUAGE TEACHER 30.10  •  OCTObER 2006

したこの法人の財産目録、貸借対照表及び収支計
算書の監査

上記職務を行った結果、当監事はこの法人の業務又
は財産に関し不正の行為又は法令若しくは定款に違反
する重大な事実を認定しませんでした。

平成18年6月19日
特定非営利活動法人全国語学教育学会

監事　石田正

Independent Auditor’s Report
We have examined the balance sheet of NPO The 
Japan Association for Language Teaching (JALT) 
as of March 31,2006, and the related statement of 
income and fund balance for the year then ended, 
all expressed in Japanese yen.

Our examination was made in accordance with 
auditing standards, procedures, and practices 
generally accepted and applied in Japan and, ac-
cordingly, included such tests of the accounting 
records and such other auditing procedures as we 
considered necessary in the circumstances.

In our opinion, the financial statements referred 
to above present fairly the financial position of 
JALT as of March 31, 2006, and the results of its 
operations for the year then ended in conformity 
with accounting principles and practices general-
ly accepted in Japan applied on a consistent basis.

Kimiichiro Kuramochi
Certified Public Accountant

June 19, 2006

独立監査人監査報告書
平成１8年６月１9日
公認会計士　倉持公一郎

平成１8年３月３１日現在の法人の貸借対照表及び
関連する平成１7年度の収支決算書と正味財産残高を精
査しました。精査は日本で受け入れられ、適用されて
いる監査基準、手続き及び慣行に準拠して実施されま
した。それゆえ、状況によって必要と考えられる会計
記録の検査及び他の監査手続きが含まれています。

私は上記の財務諸表は平成１8年３月３１日現在の
法人の財産の状態を適正に表示しており、平成１7年度
の会計処理は日本で一般に受け入れられている会計原
則と慣行に準拠し、かつ、前事業年度と同一の基準に
従って継続的に適用されていることを認めます。

2006-2007 Budget
REVENUES
Membership Fees 26,310,000
Advertisement Revenue 2,700,000
Publications Revenue 2,400,000
Conference Revenue 34,905,598
Other Revenue 95,976
TOTAL REVENUES 66,411,574

EXPENSES
Chapter/SIG Grants 5,300,000
Meeting Expenses 3,936,000
National Officers Budgets 1,401,000
Administration/JCO 21,000,460
Services and Fees 10,344,000
Publications Expenses 10,675,000
Conference Expenses 15,878,000
TOTAL EXPENSES 68,534,460

LOSS -2,122,886

Robert Swanson
Financial Steering Committee Chair

2006年度　予算
収入
個人会員会費 26,310,000
広告収入 2,700,000
出版収入 2,400,000
年次大会収入 34,905,598
その他の収入 95,976
収入合計 66,411,574
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費用
地方支部及び分野別研究部会経費 5,300,000
会議費 3,936,000
事務局経費 21,000,460
管理運営費 1,401,000
専門的業務用経費 10,344,000
出版経費 10,675,000
年次大会経費 15,878,000
費用合計 68,534,460

差引損失 -2,122,886

ロバート・スワンソン 財務運営委員会委員長

Chiba chapter
The JALT Chiba chapter is looking for speakers to 
give presentations throughout 2006 and beyond. 
We are interested in receiving proposals on a 
wide variety of themes and invite those interested 
to contact the chapter Program Chair, Blagoja 
(Bill) Dimoski <bdimoski@jiu.ac.jp>, with a short 
description and abstract of their proposal.

Peer Support Group
The JALT Peer Support Group assists writers who 
wish to polish their papers so they may be pub-
lished. We are now looking for JALT members 
interested in joining our group to help improve 
the quality of the papers of fellow professionals. 
A paper is read and commented on by two group 
members, and if you are not confident in your skills 
offering advice to fellow writers, we have a shad-
owing system to help you get your bearings. Please 
email the coordinator at <peergroup@jalt-publica-
tions.org> for further information. We do not at 
present have Japanese members, but that is because 
none have applied so far. We are also interested in 
receiving papers from members. Please do not hesi-
tate to send us your paper at the address above. We 
look forward to hearing from and helping you.

JALT Publications: Staff recruitment
The Language Teacher and JALT Journal are looking 
for people to fill the following positions: Associ-
ate Editor, English language proofreader, and 
Japanese language proofreader. Job descriptions 
and details on applying for these positions are 
posted on our website <www.jalt-publications.
org/positions/>.

Travel Services Contract tender
Applications for tender for the Travel Services Con-
tract for JALT’s annual international conference are 
now being accepted. The contract will cover up to a 
3-year period beginning November 6, 2006. Details 
can be requested by contacting Steven Nishida, 
Competitive Bidding Committee Chair, at <vp@jalt.
org>. Deadline for applications is October 15, 2006. 
Criteria for selection include a) a professional level 
of skill and experience, b) the ability to serve confer-
ence attendees throughout the year and in multiple 
sites, c) willingness to work at the lowest possible 
cost to the organization, and d) familiarity with 
JALT and its annual international conference. 
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…with Theron Muller 
<memprofile@jalt-publications.org>

member’s Profile is a column 
where members are invited to 
introduce themselves to TLT’s 
readership in 750 words or less. 
Research interests, professional 
affiliations, current projects, and 
personal professional develop-
ment are all appropriate content. 
Please address inquiries to the 
editor.

T his month in Member’s Profile Curtis Kelly 
shares how he discovered the basic purpose 
of education. He is a Professor at Osaka 

Gakuin University and has written 15 books, 
including Writing from Within and Significant Scrib-
bles. He is now working on speaking and reading 
series for Thomson and Cambridge that he hopes 
will help humanize language education. For more 
on his views, see his ELTNews.com Think Tank 
articles. 

MEMBER’S PROFILE

Curtis Kelly
The big question of what Japanese education is all 
about has always intrigued me. It is a question all 
foreign teachers in Japan face, and it is a baffling 
one. Consider university education, for example. 
What students pay for college could buy a house 
in many countries, yet they seem unwilling to 
receive that education. Students ask how many 
classes they can miss. They enter programs with 
no intention of participating. Baffling.

University administration is baffling, too. Fac-
ulty deliver irrelevant and difficult information 
via the least effective means of delivery—lecture, 
while at the same time teachers are discouraged 
from failing students. If students attend, they 
pass, and club members don’t even have to at-
tend. Baffling.

One friend drew the conclusion: “University 
education in Japan is a joke!” Another said, “It’s a 
money-making scam.” Even Prime Minister Na-
kasone called it “Leisure Land.” Yet, something as 
big as the university system must exist for a valid 
reason, so I began looking deeper to find it. Find-
ing the purpose of Japanese university education 
would help me find my purpose as well.

The quest led me to look at learners instead of 
institutions, and that made all the difference. My 
first discovery came in the late 80s when I real-
ized I had mistaken form for function. Japanese 
universities look like universities elsewhere, but 
their function is quite different. 

Almost opposite to what happens in the West, 
Japanese youth undergo societal maturation first 
in high school, and personal maturation later in 
college. High school teaches them to obey author-
ity, pass tests, and look alike. Then, at university, 
they develop personally, even if not individually. 

They join clubs, go 
on trips, build friend-
ships, experience ro-
mance, and grow. As 
a result, whereas en-
tering students seem 
like dependent chil-
dren, exiting students 
seem independent 
and self-driven. (See 
“The Hidden Role 
of the University” in 
Oxford’s Handbook 
for Teaching English in 
Japanese Colleges and 
Universities.)

Understanding education as a tool for matura-
tion opened other doors, especially while work-
ing with difficult and poorly motivated learners. 
Carl Rogers writes that the purpose of life is to 
grow. Life is dynamic by definition, so striving 
towards wholeness is built into our genes. From 
that, I came to view the purpose of education as 
helping learners grow by giving them the skills, 
knowledge, and attitudes they need to live better 
lives.

What a simple, radiant answer to my question! 
The purpose of education? To help people live 
better lives! Whether that means helping them 
get jobs, interact with people from abroad, or 
discover their values, the goal is the same: to help 
them grow. With this new understanding I had to 
change my orientation towards curriculum and 
teaching.

Regarding curriculum, if education is supposed 
to help learners live better lives, then there are 
holes in the system. We offer knowledge on how 
to relate to people from other countries, but not 
on how to relate to loved ones at home. Choosing 
a partner has a huge impact on quality of life, and 
yet, despite a huge body of information in psy-
chology, we leave it up to Hollywood to teach our 
learners. Sad, but maybe we can fill these holes in 
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education. Marc Helgesen helps learners under-
stand the Science of Happiness, while I teach 
“The Psychology of Love.” Both of us have found 
students yearning for this kind of knowledge.

As for teaching, the instant I realized that my 
role was to help students grow, I had to discard 
other ideas. Suddenly, the notion that I teach Eng-
lish because it’s “what I was hired to do” seemed 
silly. Suddenly, it seemed ludicrous to discipline 
students for making demands that conflicted with 

mine. I realized that their needs became every-
thing, and mine nothing, and even now I’m striv-
ing to forget myself in the classroom. Suddenly, 
the worst behaved students went from being the 
least important to most important, because they 
have the greatest need to grow, though they’re 
also the hardest to accommodate.

And suddenly, in an instant that took 10 years, 
I went from being a language teacher to a people 
maker. I have no desire to go back.

…with Joyce Cunningham & 
Mariko Miyao 

<grassroots@jalt-publications.org>
The co-editors 
warmly invite 750-
word reports on 
events, groups, or 
resources within 
JALT in English, 
Japanese, or a 
combination of 
both.
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I n a report from JALT’s Learner 
Development SIG, we learn 
of MAYA, a new volume from 

teacher-researchers on autonomy.

More Autonomy You 
Ask: An exercise in 
collaboration and 
much more

“The ‘silly’ question is the first intimation of 
some totally new development.”

Alfred North Whitehead
For those readers of TLT familiar with the LD 

SIG and its 2003 publication of Autonomy You Ask! 

(AYA!), there is good news: More Autonomy You 
Ask (MAYA) will be published this November. 
Second in a series of anthologies on autonomy in 
Japan, MAYA has been almost 2 years in the mak-
ing. However, before going into more detail about 
the project, we would first like to write about the 
influence this project has had upon us as teacher-
researchers. In doing so, we hope to stimulate 
readers to ask and investigate that question they 
feel is just too silly.

Little did we know 3 years ago that by an-
swering an LD SIG call for submissions for the 
original AYA!, we would end up as co-editors of 
a book on autonomy. Unlike most texts on action 
research in the classroom, the LD SIG has tried to 
create a novel approach to academic writing that 
truly incorporates the voices of all involved. As 
Edith Esch wrote in her review of AYA!, “Taken 
as a whole, the book itself is a piece of interac-
tive discourse which constitutes successful action 
research in teacher/learner development” (2005). 
With these kind words and the SIG always in 
mind, the project has very much been an under-
taking in producing a dialog.

As the readership of TLT is no doubt aware, 
answering questions is not simply education or 
even investigation. The formulating and asking 
of questions is, as the quote above mentions, “the 
first intimation of some totally new develop-
ment.” Whether we were asking for submissions, 
assisting the writers in formulating their own 
questions to investigate, or answering all of the 
questions since the project began, as editors we 
were happy to see that teacher-researchers here 
in Japan were willing to say, “I don’t know,” and 
take the plunge.

MAYA will consist of 13 chapters, three guest 
chapters (including Stephen Krashen’s first 
writings on autonomy), as well as critical reader 
responses to each chapter. In order to facilitate 
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the dialog, the autonomy of the writers, and the 
project, we have employed a number of means 
(e.g., email and Yahoo! Group messages, face-to-
face talks at a writer’s retreat held in Kansai, and 
the old-fashioned way of the telephone). With 
critical reader responders based around the world 

contributing their insights on a particular study 
in MAYA in 500 words or less, we have had nu-
merous concurrent dialogs at a number of levels. 
To be honest, we would never say it has been 
easy, but the reward of watching this project grow 

from its inception to where it stands today has 
been a beautiful thing to observe. This brings us 
to what has impressed us the most about the proj-
ect, the willingness of the teacher-researchers to 
not only investigate their students and theories, 
but more importantly, to question, observe, and 
reflect upon their own roles in the classroom. In 
our opinion, this final point is most laudable and 
worthy of praise. Teachers who could have inves-
tigated others decided instead to turn the looking 
glass inward to see where and how autonomy has 
influenced them and their teaching practices.

In the end, we applaud the time, effort, and 
courage it took the contributors to write for 
MAYA. We believe those readers of TLT who 
purchase a copy (available at JALT2006 or online 
starting in November) will do so, too.

Reported by Eric M. Skier <skier@ps.toyaku.ac.jp> 

Tokyo University of Pharmacy and Life Science
Miki Kohyama <miki.koyama@r3.dion.ne.jp>

Moray House School of Education, University of 
Edinburgh 

Reference
Esch, E. (2005). Autonomy you ask! System, 33, 544-546.
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…with James Hobbs 
<sig-news@jalt-publications.org>

JALT currently has 16 Special 
Interest Groups (SIGs) available 
for members to join. This column 
publishes announcements of 
SIG events, mini-conferences, 
publications, or calls for papers and 
presenters. SIGs wishing to print 
news or announcements should 
contact the editor by the 15th 
of the month, 6 weeks prior to 
publication.

Bilingualism

[ � bilingualism, biculturality, international families, child-
raising, identity ] [ & Bilingual Japan—4x year ] [ ó 
monographs, forums  ] [ ô ] 

The Bilingualism SIG supports families who are 
living in more than one language. At the moment 
we are looking ahead to JALT2006, where we 
will be sponsoring one of the plenary speakers, 
Yasuko Kanno—a world authority on bilingual 
identity. We will also be releasing the latest in our 
monograph series and the most recent issue of our 
journal. We welcome interested JALT members to 
drop by our table and say hello…or こんにちは.

College and University Educators

[ � tertiary education, interdisciplinary collaboration, profes-
sional development, classroom research, innovative teach-
ing ] [ & OnCUE —3x year ] [ ó Annual SIG conference, 
national conference, regional workshops, publications ] 

Reports from officers, election of new officers, 
help make plans for new directions, and organize 

SIGs at a glance
Key: [ � = keywords ] [ & = publications ] [ ó = 
other activities ] [ ô = email list] [ ^  = online forum]
Note: For contacts & URLs, please see the Contacts page.
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future events. Come be a part of the changes that 
are happening in CUE! College and University 
Educators SIG Annual General Meeting: Fri 3 
Nov 13:50-14:50.

Gender Awareness in Language 
Education

The GALE SIG researches gender and its implica-
tions for language learning, teaching, and training. 
We welcome submissions for our newsletter (pub-
lished in spring, summer, and fall) on theoretical and 
practical topics related to our aims. Book reviews, 
lesson plans, think pieces, poetry—basically anything 
related to gender and language teaching—are wel-
comed. To see past newsletters, visit <www.tokyo-
progressive.org.uk/gale>. Send submissions to Steve 
Cornwell <stevec@gol.com> or Andrea Simon-Mae-
da <andy@nagoya-ku.ac.jp>. To join GALE, use the 
form in the back of TLT or contact Diane Nagatomo 
<dianenagatomo@m2.pbc.ne.jp>.

Global Issues in Language Education

[ � global issues, global education, content-based lan-
guage teaching, international understanding, world citizen-
ship ] [ & Global Issues in Language Education Newslet-
ter—4x year ] [ ó Sponsor of Peace as a Global Language 
(PGL) conference ] [ ô ] [ ^ ]

Are you interested in promoting global aware-
ness and international understanding through 
your teaching? Then join the Global Issues in 
Language Education SIG. We produce an exciting 
quarterly newsletter packed with news, articles, 
and book reviews; organize presentations for lo-
cal, national, and international conferences; and 
network with groups such as UNESCO, Amnesty 
International, and Educators for Social Respon-
sibility. Join us in teaching for a better world! 
Our website is <www.jalt.org/global/sig/>. For 
further information, contact Kip Cates <kcates@
fed.tottori-u.ac.jp>.

Junior and Senior High School

[ � curriculum, native speaker, JET programme, JTE, ALT, inter-
nationalization ] [ & The School House—3-4x year ] [ ó teacher 
development workshops & seminars, networking, open mics ] 
 [ ô ] 

The Junior/Senior High SIG will present Open 
Mic IV: Discussion with Shoko Yoneyama at 
JALT2006. Shoko Yoneyama is the author of 
the controversial book The Japanese High School: 
Silence and Resistance. The book convincingly 
challenges mainstream treatments of the Japanese 
education system. Through an examination of 

the problems of bullying and school refusal, she 
concludes both are the symptoms of an outdated 
system. (Sat 4 Nov 16:45-17:45, AIM G.)

Learner Development

[ � autonomy, learning, reflections, collaboration, develop-
ment ] [ & Learning Learning, 2x year; LD-Wired, quarterly 
electronic newsletter ] [ ó Forum at the JALT national con-
ference, annual mini-conference/retreat, printed anthology 
of Japan-based action research projects ] [ ô ] 

Do look for LD SIG’s new anthology More of 
Autonomy You Ask (MAYA) at JALT2006. In ad-
dition join us at the LD Forum that features a 
learner and teacher autonomy workshop from 
TC Columbia (Tokyo campus) teachers on Sat 4 
Nov. We are also pleased to help sponsor Shoko 
Yoneyama at Kitakyushu. Check out the new LD 
website <ld-sig.jalt.org/> for more about LD or 
contact co-coordinators Stacey Vye <stacey.vye@
gmail.com> or Marlen Harrison <scenteur7@
yahoo.com>.

Materials Writers

[ � materials development, textbook writing, publishers 
and publishing, self-publication, technology ] [ & Between 
the Keys—3x year ] [ ó JALT national conference events ] 
 [ ô ] [ ^ ]

MW SIG shares information on ways to create 
better language learning materials, covering a 
wide range of issues from practical advice on 
style to copyright law and publishing practices, 
including self-publication. On certain condi-
tions, we also provide free ISBNs. Our newsletter 
Between the Keys is published three to four times a 
year and we have a discussion forum and mail-
ing list <groups.yahoo.com/group/jaltmwsig/>. 
Our web site is <uk.geocities.com/materialwrit-
ersig/>. To contact us, email <mw@jalt.org>.

Other Language Educators

[ � FLL beyond mother tongue, L3, multilingualism, sec-
ond foreign language ] [ & OLE Newsletter—4-5x year ]  
[ ó Network with other FL groups, presence at con-
ventions, provide information to companies, support job 
searches and research ] 

OLE has issued OLE Newsletter 39, containing 
a treasurer’s report; information on the Pan-SIG 
Conference 2007; and extensive information and 
the long abstracts, usually only available to the 
reviewers, of all OLE-related events at JALT2006, 
mostly taking place on Fri and Sat 3-4 Nov in 
building AIM, Room E. More info: <reinelt@iec.
ehime-u.ac.jp>.
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Pragmatics

[ � appropriate communication, co-construction of mean-
ing, interaction, pragmatic strategies, social context ] [ & 
Pragmatic Matters (語用論事情) —3x year ] [ ó Pan-SIG 
and JALT conferences, Temple University Applied Linguis-
tics Colloquium, seminars on pragmatics-related topics, 
other publications  ] [ ô ] 

Be sure to register for JALT2006 in Kokura. The 
conference is a good time to meet members of 
the Pragmatics SIG. There will be an information 
table for the Pragmatics SIG during the whole 
event. The SIG forum this year is entitled Groups 
at Work: Pragmatics and Group Interaction. Current 
and prospective members are welcome at the An-
nual Business meeting. See you there!

Professionalism, Administration, and 
Leadership in Education

The PALE SIG welcomes new members, officers, 
volunteers, and submissions of articles for our 
journal or newsletter. To read current and past is-
sues of our journal, visit <www.debito.org/PALE>. 
Also, anyone may join our listserv <groups.yahoo.
com/group/PALE_Group/>. For information on 
events, visit <www.jalt.org/groups/PALE>.

Teacher Education

[ � action research, peer support, reflection and teacher de-
velopment ] [ & Explorations in Teacher Education—4x year ] 
[ ó library, annual retreat or mini-conference, Pan-SIG spon-
sorship, sponsorship of speaker at the JALT national conference ] 
 [ ô ] [ ^ ]

In October and November the Teacher Education 
SIG looks forward to seeing members old and 
new. This month it is our miniconference Profes-
sional Development in English Language Teaching 
(organised with Okayama chapter and Okayama 
University), featuring more than 40 presenters. 
Next month it is our AGM and featured speaker 
Brian Tomlinson (jointly with Materials Writ-
ers SIG and Cambridge University Press) at 
JALT2006. More details about us at our website 
<jalt.org/teach/>.

Teaching Children

[ � children, elementary school, kindergarten, early 
childhood, play ] [ & Teachers Learning with Chil-
dren, bilingual—4x year ] [ ó JALT Junior at nation-
al conference, regional bilingual 1-day conferences ] 
 [ ô ] [ ^ ]

JALT Junior at JALT2006 in Kyushu is only a 
month away: 3-4 Nov! There’s a full schedule of 

presentations just for teachers of children—four 
presentations (at least one in Japanese) in every 
time slot. So bring your colleagues for 2 days of 
fun! There will be Swap Shop Live, tea and talk 
time, and a chance to make new friends at dinner 
on Friday. For a schedule preview, see our web-
site <www.tcsigjalt.org>.

北九州での全国大会で11月3日、4日に開催のJALT 
Juniorまで後1ヶ月ほどになりました。JALT Juniorで
は、子どもの英語指導に焦点をあてたプレゼンテーシ
ョンが同時に4つもあり、しかもそのうちの一つは日
本語で行なわれます。フレンドリーで楽しい雰囲気の
JALT Juniorに知人、友人、同僚を誘ってぜひおいでく
ださい。 プレゼンテーションの他にもSwap Shop Liveで
いろいろなアイディアを得たり、お茶を飲みながらお
しゃべりをしたり、 金曜日のディナーでは新しい人脈
作りをしたりすることができます。スケジュールは、
website <www.tcsigjalt.org>をどうぞご覧ください。

Teaching Older Learners

[ � lifelong learning, older adult learners, fulfill-
ment ] [ & Told You So!—3x year (online) ] [ ó Pan-
SIG, teaching contest, national & mini-conferences ] 
 [ ô ] [ ^ ]

The increasing number of people of retirement 
age, plus the internationalization of Japanese so-
ciety, has greatly impacted the number of people 
eager to study English as part of lifelong learn-
ing. This SIG provides resources and information 
for teachers who teach English to older learners. 
We run a website, online forum, listserv, and SIG 
publication (see <www.eigosenmon.com/tol-
sig/>). For more information or to join the mail-
ing list, contact Amanda Harlow <amand@aqua.
livedoor.com> or Naoko Miki <hinancy705@
yahoo.co.jp>.

成人英語教育研究部会は来る高齢化社会に向けて
高齢者を含む成人の英語教育をより充実することを目
指し、昨年結成した新しい分科会です。現在、日本で
は退職や子育て後もこれまでの経験や趣味を生かし積
極的に社会に参加したいと望んでいる方が大幅に増え
ております。中でも外国語学習を始めたい、または継
続を考えている多くの学習者に対してわれわれ語学教
師が貢献出来る課題は多く、これからの研究や活動が
期待されています。ＴＯＬでは日本全国の教師が情報
交換、勉強会、研究成果の出版を行い共にこの新しい
分野を開拓していこうと日々熱心に活動中です。現在
オンライン<www.eigosenmon.com/tolsig/>上でもフォ
ーラムやメールリスト、ニュースレター配信を活発に
行っております。高齢者の語学教育に携わっていらっ
しゃる方はもちろん、将来の英語教育動向に関心のあ
る方まで、興味のある方はどなたでも大歓迎です。日
本人教師も数多く参加していますので　どうぞお気軽
にご入会ください。お問い合わせは Amanda　Harlow 
<amand@aqua.livedoor.com>。または広報担当三木 直子
<hinancy705@yahoo.co.jp> まで　ご連絡ください。
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…with Aleda Krause 
<chap-events@jalt-publications.org>

Each of JALT’s 36 active chapters 
sponsors from 5 to 12 events every 
year. All JALT members may attend 
events at any chapter at member 
rates—usually free. Chapters, don’t 
forget to add your event to the JALT 
calendar or send the details to the 
editor by email or t/f: 048-787-3342.

CHAPTER EVENTS ONLINE
You can access all of JALT’s 
events online at: 
<www.jalt.org/calendar>.
If you have a QRcode-capable 
mobile phone, use the image 
on the left.

F all is (almost) here. Your classes are back 
in session. Are you feeling like you need a 
new idea or two? Check out an event at a 

nearby chapter. There are sure to be a wealth of 
ideas! If your local chapter isn’t listed, go to the 
online calendar for late-breaking news.

East Shikoku—Teaching and Learning with 
Technology: Posters and Presentations by Paul 
Daniels, Davey Leslie, Lawrie Hunter, and 
electronic posters. There will be presentations 
about Moodle (free learning management soft-
ware), PowerPoint, and website creation, as well 
as an electronic poster session; presenters will have 
a table, four chairs, and a wired laptop. The focus 
of the meeting is how to, so there will be hands-on 
time for all participants. Full details at <eng.core.
kochi-tech.ac.jp/eastshikoku/>. Sun 22 Oct 15:00-
17:00; Kochi University of Technology, Science Eng-
lish Lab (Language Lab), K Building 3F, Tosa Yamada 
(18 km NE of Kochi City); one-day members ¥500.

Gunma—Using Cooperative Learning in Your 
Classroom by David Schneer. The use of Coop-
erative Learning techniques creates a classroom 
environment in which each student readily 
contributes towards greater individual and group 
learning gains. The presenter will provide a brief 
overview of some of the basic principles at the 
heart of Cooperative Learning before introduc-
ing ways in which classroom activities can be 
managed to ensure greater student involvement 

and classroom efficiency. Sun 29 Oct 14:00-16:30; 
MIT: Maebashi Institute of Technology (Maebashi 
Koka Daigaku), 460-1 Kamisadori, Maebashi; one-day 
members ¥1000.

Himeji—Easy and Fun Vocabulary Building Ac-
tivities by George Mano. Words are the building 
blocks of communication. This presentation aims 
to give teachers a ready-made set of activities to 
use in helping students build their vocabulary 
base. Sun 8 Oct 14:00-16:00; Hanakita Shimin Hi-
roba (Located directly across from Nozato Station on 
the Bantan Line. Plenty of free parking. Bantan Line 
train leaves Himeji Station at 13:46); one-day mem-
bers ¥1000.

Hamamatsu—Let Our Class be a Place for Train-
ing Skills, not for Conveying Static Knowledge 
by Tetsuhito Shizuka. 1) Reasons for training 
skills; 2) Tips for pairwork using reading materi-
als; 3) How to teach pronunciation to Japanese 
learners; and 4) How to make term exams to 
improve English ability. PLUS Shizuka will talk 
about English entrance exams in the Japanese 
school contexts. Sun 15 Oct 10:00-12:00; Hama-
matsu, ZAZA City Bldg. Palette, 5F, Meeting Room 
A; one-day members ¥1000.

Himeji--Easy and Fun Vocabulary Building Ac-
tivities by George Mano. Words are the building 
blocks of communication. This presentation aims 
to give teachers a ready made set of activities to 
use in helping students to build their vocabu-
lary base. Sunday October 8, 14:00-16:00; Hanakita 
Shimin Hiroba (Located directly across from Nozato 
Station on the Bantan Line. Plenty of free parking.) 
Bantan Line train leaves Himeji Station at 13:46; one-
day members 1000 yen.

Hiroshima—Sneak Preview of the JALT In-
ternational Conference in Kitakyushu by Dan 
McCourt, University of Shimane; Joe Lauer, 
Hiroshima University; and Maria Trovela and 
Carol Fujii, Fukuyama University. Three pres-
entations to be given at JALT2006. McCourt will 
provide details about an exchange program he 
coordinated between a Korean University and his 
college using Yahoo Groups. Lauer will explain a 
study he conducted involving blogs and email ex-
changes with students in Taiwan. Finally, Trovela 
and Fujii will lead a discussion about students’ 
self-evaluation of class participation. Sun 22 Oct 
15:00-17:00; International Conference Center, Peace 
Park, 3F Seminar Room; one-day members ¥500.
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Ibaraki—1) (10:00-12:00) Storytelling in Language 
Teaching by Charles Kowalski, Oberlin College. 
Everyone loves a good story! Kowalski will show 
how to bring the power of oral storytelling into 
your classroom. He will examine the benefits 
that storytelling can bring and help you develop 
your own natural storytelling talent. Then he will 
present classroom activities to make stories easily 
understandable by all learners. 2) (14:00-16:00) 
Versatile Video iPods as Classroom Tools by Bill 
Pellowe, Kinki University. Using only a video 
iPod, Pellowe will demonstrate ways this new tool 
can be used in lessons, whether as a basic stimu-
lus, a supplemental support, or the main content 
of the lesson. A detailed handout with web-based 
supplementary materials will be provided. 3) (4:15 
- 5:00) Chapter Business Meeting/Elections. Con-
tinuous book fair. <www.kasei.ac.jp/jalt/> Sun 22 
Oct 9:30-17:00; Tsukuba Gakuin Universtiy, Tsukuba 
(formerly Tokyo Kasei Gakuin Tsukuba Women’s Uni-
versity); one-day members ¥500.

Kitakyushu—International Week Featuring 
Two Bilingual Events. 1) BLAST! Holly Thomp-
son, co-founder of English Blast, will present a 
workshop for parents of bilingual children. She 
will demonstrate the cooperative, parent-taught 
program of enrichment education designed 
for bilingual, intercultural children in Japan. 2) 
The Kingdom of Tonga, the Friendly Islands by 
Funaki Kaitu’u, Ritsumeikan Asia Pacific Uni-
versity, along with others from New Zealand and 
Australia. This will be a program of culture and 
regional music by some very talented natives of 
the area, including a real Haka! Sat 14 Oct 13:00-
16:00; Kitakyushu International Village Center, in 
Yahatahigashi-ku 2F International Conference room.

Kobe—EAP Symposium by Sonia Sonoko Strain, 
Maggie Lieb, Terry Fellner, Greg Sholdt, Himeji 
Dokkyo University. This symposium will share 
firsthand experiences of introducing English for 
Academic Purposes (EAP) to intermediate (and 
lower) level university students by means of a 
step-by-step, student-friendly approach. The 
symposium will begin with a summary of the 
Introductory EAP Seminar followed by a descrip-
tion of activities used to teach academic listening, 
speaking, reading, and writing. Sat 14 Oct 16:00-
18:00; Kobe YMCA, 2-7-15 Kano-cho, Chuo-ku, Kobe, 
t: 078-241-7204; one-day members ¥1000.

Kobe—Act English: Using Drama to Bring Eng-
lish to Life by Brian Tomlinson, Leeds Metro-
politan University. Tomlinson will describe and 

demonstrate how drama approaches can be used 
to apply principles of language learning to help 
learners develop the ability to use language ac-
curately, fluently, appropriately, and effectively. 
He will focus on how the principles of providing 
rich and varied input, of facilitating intake, and of 
providing meaningful opportunities for language 
use can be applied to the classroom through the 
use of many kinds of activities. Mon 30 Oct 18:00-
20:00; Kobe YMCA, 2-7-15 Kano-cho, Chuo-ku, Kobe, 
t: 078-241-7204; one-day members ¥1000.

Matsuyama—Studies on Communication Strate-
gies: From Theories to Practice by Chiaki Iwai, 
Hiroshima City University. The notion of commu-
nication strategies (CSs) has been enriched through 
several interesting theoretical arguments. A brief 
research background on CS studies will be pre-
sented first. Then Iwai will focus on their practical 
aspect. Referring to recent studies on CSs, some 
feasible teaching ideas will be shared, including a 
controversial pedagogical issue of CSs. Sun 8 Oct 
14:15-16:20; Shinonome High School Kinenkan 4F 
(Parking NOT available); one-day members ¥1000.

Nagasaki—October News. Fall greetings from 
the Nagasaki chapter! At press time, we were still 
confirming details for our seventh meeting of the 
year, set for the middle of this month. For fuller 
information about our October session, please 
check our homepage <www.kyushuelt.com/jalt/
nagasaki.html> closer to the date, or sign up for 
our monthly email newsletter <www.kyushuelt.
com/jalt/nagamail.php3>. Also, nominations are 
still open throughout this month for anyone inter-
ested in taking part in the local executive in 2007.

Sendai—BULATS Test Trials by Elaine Gilmour 
and Cambridge ESOL Exams by Martin Nuttall. 
Gilmour will examine the results of BULATS 
exam trails and consider students’ motivations 
and achievements. Samples of test items and a 
syllabus for teaching BULATS preparation will 
be provided. Then Nuttall will tell all about the 
range of Cambridge ESOL exams currently of-
fered for language learners. If you want to know 
how your (or your students’) English commu-
nication skills shape up, why not come and find 
out? Sun 29 Oct 14:00-17:00; AER Building 28F, 
Kensyushitsu 2, map <www.geocities.com/jaltsendai/
map-e.gif>; one-day members ¥1000.

Okayama Chapter—Professional Development 
in English Language Teaching. We are co-sponsor-
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ing the Teacher Education SIG’s 2-day mini-con-
ference in association with Okayama University. 
For more information, see <jalt.org/teach/Con-
ference/2006/>. Sat 7 Oct—Sun 8 Oct, 12:00-16:00; 
Okayama University; one-day members TBA.

Tokyo—Identity in Second Language Learning 
Research by David Block, University of London. 
Co-sponsored by the Graduate College of Educa-
tion, Temple University Japan. In recent years 
identity has become a key concept in the social 
sciences. For many SLL researchers today, it is 
considered axiomatic that identity and language 
are inextricably linked. This paper is a reflection 
on where we have been and where we are at 
present as regards identity in SLL research. Con-
tact and reservations: Megumi Kawate-Mierze-
jewska <seminar2006jaltokyo@gmail.com>. Tue 
17 Oct 19:00-20:30; Temple University Japan, Room 
213; one-day members ¥1000.

Toyohashi—A Longitudinal Tool for Enhancing 
Student Responsibility by Brad Deacon. This 
presentation focuses on an itemized chart system 
called the Active and Responsible Self-Evalua-
tion List (ARSL) of specific learner behaviors for 
student self-evaluation and management that are 
conducted over a year. The presenter will share 
the system and rationale by drawing on tech-
niques and principles from the fields of neuro-
linguistic programming and Thomas Gordon’s 
Teacher Effectiveness Training (1974). Participants 
will have a hands-on opportunity to create their 

own ARSL lists through brainstorming and refin-
ing activities. Sun 15 Oct 13:30-16:00; Aichi Univer-
sity Bldg. 5, Room 543; one-day members ¥1000.

West Tokyo—The 1st JALT Joint Tokyo Confer-
ence: Action Research—Influencing Classroom 
Practice, with David Nunan: Action Research 
and Professional Growth; Curtis Kelly: Uncon-
ventional Ways to Research your Teaching; Don 
Maybin; Stan Pederson: Assessing an Extensive 
Reading Program; and Andy Boon: Bringing 
Down the Wall—The IMCD Experience. 22 Oct; 
Temple University (Azabu Hall), Minami-Azabu, 
Tokyo; one-day members TBA.

Yamagata—California Education System as a 
Basis for Global Communication by Randall 
Wat. The speaker will share his background and 
experiences in the California school system as 
they relate to international understanding and 
global communication. He is currently an ALT at 
Nagai Senior High School. Sat 14 Oct 13:30-15:30; 
Yamagata Kajo Kominkan Sogo Gakushu Center, Shi-
ronishi-machi 2-chome 2-15, t: 0236-45-6163; one-day 
members ¥800.

Yokohama—The Song of Myself: Poetry in the 
EFL Classroom by Trudie Heiman. Sun 15 Oct 
14:00-16:30; Ginou Bunka Kaikan (Skills & Culture 
Center) near JR Kannai & Yokohama Subway Isezaki-
chojamachi, (see <yojalt.bravehost.com> for details & 
a map); one-day members ¥1000.

…with Heather Sparrow 
<chap-reports@jalt-publications.org>

The Chapter Reports column is a 
forum for sharing with the TLT read-
ership synopses of presentations 
held at JALT chapters around Japan. 
For more information on these 
speakers, please contact the chapter 
officers in the JALT Contacts section 
of this issue. For guidelines on con-
tributions, see the Submissions page 
at the back of each issue.
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Steve Shucart. Reading goals were based on Neil J. 
Anderson’s model of ACTIVE reading. To prepare 
for reading homework, students were given key 
word lists with translations. Crossword Forge soft-
ware was used to generate word searches for the 
vocabulary phase before reading. Introductory and 
before you read activities can be generated and used 
as homework to Activate Prior Knowledge and Teach 
for Comprehension in Anderson’s steps. Text-based 
worksheets and pairwork Think About It discus-
sions on text topics were explained with the use of 
mind maps or word webs. Class time was divided 
into tasks derived from previous homework and 
preparing for the next homework assignment. 
Students were encouraged to verify strategies and 
evaluate their own progress.Akita: July—Using US High School Texts at a 

Science and Information Technology University by 
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Shucart developed ESP Nano-Listening activities. 
Students listened to readings of nine essays on an 
iPod Nano. Listening tests were given to students 
before and after iPod use during a semester. The 
results indicated that, overall, iPod use did not 
produce significant improvements. However, 
while little listening improvement occurred among 
stronger students, weaker students improved more. 
Plans to make class more multi-media and interac-
tive through the use of Moodle were discussed.

Reported by Mark Cunningham

East Shikoku: June—Teaching Young Learn-
ers: Issues in Elementary English Education: 1) 
Seven Steps to Success with Young Learners by 
Stan Pederson. Pederson guided primary school 
English teachers through his seven steps, empha-
sizing song, stories, and physical movement, all 
of which encourage self-expression. The dem-
onstration activities provided insight into what 
young learners enjoy and how they learn. The 
workshop concluded with Pederson noting the 
importance of the feedback loop in setting achiev-
able goals and assessment standards, noting that 
assessment for young learners is an area much in 
need of research in the Japan context. 2) Starting 
Junior High School: The Current Situation and 
What Teachers Expect from Elementary School 
Education by Hidenori Ogyu. Ogyu discussed 
the perspective of the JHS teachers. 3) Issues in 
Elementary School English Education from the 
Perspective of the JTE by Soukichi Yoshioka. 
Yoshioka discussed problems and solutions with 
respect to different interpretations of the national 
curriculum, teacher training, materials prepa-
ration, cooperation between elementary and 
junior high schools, and communication between 
teachers and parents. The event concluded with 
a discussion session centering on the need for a 
better link between elementary and junior high 
school English education.

Reported by Yoko Nakano

Hamamatsu: July—The CSN Program by Kimi-
hiro Tsumura. CSN, a program created to assist 
the growing number of non-Japanese students in 
Japan, has four sub-programs: the Mentorship Pro-
gram, offering minorities in Japan emotional sup-
port and guidance; the Andorinh Class (a youth 
outreach program), in which volunteers work 
with students, their families, and communities 
to foster better relationships and social growth; 
the Friends of the Schools Program, sending college 
student volunteers to schools to provide fun and 
educational activities in Japanese; and the Getting 
Ready for School Program, helping foreign children 

prepare for and adjust to school life in Japan. 
Tsumura’s statistics of (registered non-Japa-

nese 5~15 years of age) unschooled children 
(21.9%) led a great deal of credibility to CSN. A 
lack of trust in, and support from, the Japanese 
school system forced students to attend expen-
sive private institutions, be home-schooled, or 
even unschooled, combined with the law stat-
ing that non-Japanese children do not have to be 
schooled. Tsumura enlightened listeners to the 
importance of programs like CSN and the need 
for an awareness of such problems facing non-
Japanese school-aged children in Japan.

Reported by David Elmes
Kitakyushu: July—Putting Reading and Listening 
Online by Ken Gibson and Gordon Luster. Luster 
and Gibson feel that extensive reading should be 
an indispensable part of language programs in 
Japan. Even if students spend their entire class 
speaking, 2 hours per week falls short of the pre-
ferred target of thousands of hours spent enjoying 
English input that is possible through reading.

Luster explained some means of ascertain-
ing student levels, stressing its importance for 
maintaining interest. With no grading coercion 
available in company classes, he feels EFL mate-
rial must be attractive to students or they will not 
use it. Gibson has been researching the extent to 
which extensive reading can boost TOEIC scores. 
His university has set up a popular library of 
graded readers. Other texts are books at native 
speaker level with help functions such as glosses 
and some translations, learner newspapers and 
magazines, and online learner resources.

For this last purpose, they developed the 
LEARN (Language Education And Research 
Network) Project which promises a variety of 
free or low fee services with multiple levels of the 
same content, usable for intensive and extensive 
reading and listening with features to promote 
level climbing, and designed for daily practice, a 
welcome contribution to language education via 
computer or mobile device.

Reported by Dave Pite
Kobe: June—Spotlight on Junior and Senior High 
School Teaching: 1) English on the Stage, Rather 
Than on the Page by William Matheny. Matheny 
puts on English plays with JHS students, allow-
ing them an experience with English not involv-
ing testing. Working with original scripts, small 
elective classes produced plays and performed 
them at school festivals, using Powerpoint to help 
with visuals. The plays proved motivating for the 
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students involved and had knock-on effects in 
the classroom. 2) Listening: Improving Teaching 
Skills and Benefiting Students by David Svo-
boda. By front-loading a class with meaningful 
listening tasks, a teacher can engage poorly-mo-
tivated students. By not pushing students to pro-
duce language immediately, the learning process 
can be less stressful. The key ideas for producing 
materials were short basic sentences, clear pro-
nunciation, repetition of ideas, limited vocabu-
lary, and visual support. This approach doesn’t 
test listening (like most materials), but teaches it. 
3) The Immediate Method in Junior High Schools 
by Scott Brown. Brown spoke on the use of the 
method he co-developed in response to difficult 
classes. This includes teaching students strategies 
to use when they are unable to understand or 
answer questions and frequent one-to-one or pair 
testing. Students build a repertoire of questions 
about their own lives they can ask and answer.

Reported by David Heywood

Nagasaki: July—Teaching English to Children by 
Helene Jarmol Uchida. Kokoro is one main theme 
that Uchida’s methodology takes into considera-
tion, no matter who the student is. That means 
practicing good manners when using English to 
develop respect between the teacher and students. 

Reported by Dawn Michele Ruhl

Nagoya: July—Back to the Future: Lesson Ideas 
for Teaching Children by Howard Higa. Higa 
demonstrated his classroom activities. 1) Foot-
prints to Success. Write language focus on paper 
footprints. Lay them out on the floor. Students 
march through, calling out, reading, answering, 
or stomping out action. 2) Piano Phonics. Vowel 
sound practice using strips with a vowel (a to 
u) on each one. Practice with students, teacher 
saying a sound, students repeating and touching, 
singing songs. Later, add an extra e slip to a list of 
three-letter words: rat, pet, sit, and so on, demon-
strating how the Magic E can change short vowel 
sounds to long. 3) Phishing phor Phun. Use a fish-
ing pole (any stick with string and magnet) and 
fish cutouts with words, pictures, or flashcards on 
them. Students fish out words. Fish goes back if 
the word is not read correctly.

Higa feels phonics is important and could affect 
students’ future reading ability. It is important to 
find a way to drill in a fun and meaningful way. 
Supplement the regular curriculum and vary 
activity modes for different types of learners. 
Task-based activities work well. Praise students 
for small successes to keep them motivated.

Reported by Kayoko Kato

Omiya: March—Cooperative Learning Tech-
niques in English Lessons by Kumiko Fushino. 
Cooperative learning theory (CL) is: “Principles 
and techniques that employ small groups as 
an instructional means so that students work 
together to increase their own and each other’s 
learning to the maximum.”

Eight principles were summarized: 1) coopera-
tion as a value, 2) heterogeneous grouping, 3) 
positive interdependence, 4) individual account-
ability, 5) maximizing student-student interaction, 
6) equal opportunity of participation, 7) collabo-
rative skills, and 8) group autonomy.

Mutual assistance was emphasized. Teachers 
should consider group formation carefully, con-
sidering factors such as English proficiency and 
personality. Student-chosen groups and groups of 
three should be avoided. 

Teachers should 1) start with simple activities; 
2) start with pairwork; 3) use CL regularly rather 
than for one-off lessons; 4) be patient with stu-
dents getting used to CL; 5) be tolerant of unsuc-
cessful administration of CL at first; 6) monitor 
students’ use of English; 7) observe students’ 
participation; 8) create a friendly atmosphere; 9) 
restructure beliefs about teaching; and 10) avoid 
considering CL as a panacea.

Reported by Masa Tsuneyasu

Yokohama: June--Practical Pragmatics: Teach-
ing Speech Acts in EFL Classrooms by Toshihiko 
Suzuki. Suzuki clarified how pragmatics differs 
from semantics and syntax because it focuses on 
interpersonal and contextual dimensions. Suzuki 
pointed out speaker cooperation in building 
meaning (Grice) and gave examples of conversa-
tional implicature. Key concepts such as pragma-
linguistics and socio-pragmatics were reviewed. 
Suzuki introduced his politeness scales (2005), 
inspired by Leech (1983), which measure the 
degrees of absolute (pragmalinguistic) and relative 
(socio-pragmatic) politeness and demonstrated 
how to break speech acts into semantic formulae 
for a clearer understanding of processes. Suzuki 
shared an illustrative example of prosody from 
his doctoral research. For prosodic analysis, Su-
zuki introduced software called Praat.

Suzuki suggested that awareness of pragmat-
ics in language could lead to more effective 
teaching and then shared preliminary findings 
of his Speech Act Corpus and classroom research, 
explaining how his students learn semantic 
formulae and produce autonomous skits to hone 
productive skills.

Reported by Renata Suzuki
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…with Derek DiMatteo 
<job-info@jalt-publications.org>

To list a position in The Language 
Teacher, please submit online at 
<jalt-publications.org/tlt/jobs/> 
or email Derek Dimatteo, Job 
Information Center Editor, <job-
info@jalt-publications.org>. 
Online submission is preferred. 
Please place your ad in the body 
of the email. The notice should 
be received before the 15th of 
the month, 2 months before 
publication, and should contain the 

following information: location, name of institution, title of 
position, whether full- or part-time, qualifications, duties, sal-
ary and benefits, application materials, deadline, and contact 
information. be sure to refer to TLT’s policy on discrimina-
tion. Any job advertisement that discriminates on the basis of 
gender, race, age, or nationality must be modified or will not 
be included in the JIC column. All advertisements may be 
edited for length or content.

Job Information Center Online

Recent job listings and links to other job-related websites can 
be viewed at <jalt-publications.org/tlt/jobs/>

The JIC at JALT2006
By Kent Hill  
and Derek Di Matteo

The JALT Job Information Center (JIC) is a serv-
ice supporting both educators and employers, 
from all levels of public and private language 
instruction both inside and outside of Japan. The 
JIC provides a forum for building professional 
relationships, space to post or browse job adver-
tisements, room to conduct interviews, a resume 
workshop, and a resume courier service. Over 
a thousand ESL/EFL professionals attend the 

JALT national conference, 
making it an ideal op-
portunity for job seekers 
and recruiters to meet in 
a friendly yet professional 
atmosphere.

For recruiters wishing 
to arrange for interview 
booths, greeting tables, or 
resume collection, con-
tact Kent Hill <kenthill@
mac.com>. Note also that 

for job openings to be featured at the JIC area, 
employers must complete the online registration 
form and contact Kent Hill by 20 Oct.

Onsite job advertisements will be arranged by 
local prefectures and international regions. Inter-
views can be conducted at any time throughout 
the weekend. All the schools that have inter-
viewed at JALT conferences have emphasized the 
usefulness of the JIC, and have been impressed 
with the professional quality of the applicants. 
For job seekers, this is an excellent opportunity 
for informal one-to-one contact with employer 
representatives. The majority of schools inter-
viewing at JALT conferences hire teachers found 
through the JIC.

Mark Zeid is also back once again for his spot 
on Resume Workshop. Not to be missed! The 
workshop will help you understand what em-
ployers in Japan are looking for and what resume 
format they prefer. Get help making your resume 
polished and up-to-date.

The courier service is available to forward 
resumes (electronic or hard copy) to schools 
registered with the JIC and chosen by attendees. 
A Mac and Windows compatible computer with 
MS Office, disk and CD drives, a printer, and a 
scanner just for the courier service will be avail-
able. Be sure to bring your resume with you to 
the conference.

Conference Volunteer Bonus! Yes! Any and all 
JALT2006 attendees who help by volunteering 
at the JIC qualify for a partial reduction in future 
conference fees. It also gives you a chance to get 
hip “job-wise” in Japan, to visit with recruiters, 
and enjoy the conference from a new angle. For 
all this, just email Kent Hill at <kenthill@mac.
com>. Thank you!

Job Openings
The Job Information Center lists only brief sum-
maries of open positions in TLT. Full details of 
each position are available on the JALT website. 
Please visit <www.jalt-publications.org/tlt/
jobs/> to view the full listings.

Location: Aichi-ken
School: Nanzan University
Position: Full-time English language lecturer or 

associate professor
Start Date: 1 Apr 2007
Deadline: 1 Sep 2006
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Location: Anywhere
Company: ReallyEnglish.com
Position: Online graders
Start Date: Sep 2006 or Feb 2007
Deadline: Ongoing

Location: Bangkok, Thailand
School: Thai-Japanese Associa-

tion School
Position: EFL teachers
Start Date: Immediately
Deadline: Ongoing until filled

Location: Chiba-ken
School: Nihon University
Position: Part-time instructor
Start Date: 1 Apr 2007
Deadline: 31 Oct 2006

Location: Ehime-ken
School: Matsuyama University, 

Faculty of Business Adminis-
tration

Position: Full-time English lan-
guage instructor

Start Date: 1 Apr 2007
Deadline: 15 Sep 2006

Location: Ehime-ken
School: Matsuyama University, 

Faculty of Economics
Position: Full-time English lan-

guage instructor
Start Date: 1 Apr 2007
Deadline: 15 Sep 2006

Location: Ehime-ken
School: Matsuyama University, 

Faculty of Humanities
Position: Full-time English lan-

guage instructor
Start Date: 1 Apr 2007
Deadline: 15 Sep 2006

Location: Hiroshima-ken
School: Hiroshima Jogakuin 

University
Position: Full-time contract 

teachers (two)
Start Date: 1 Apr 2007
Deadline: 20 Sep 2006

Location: Kanagawa-ken
School: Keio SFC Jr. and Sr. 

High School
Position: Full-time English 

teacher
Start Date: 1 Apr 2007
Deadline: 28 Sep 2006

Location: Nara-ken
School: Osaka Shoin Women’s 

University
Position: Full-time English 

lecturer (tenure)
Start Date: 1 Apr 2007
Deadline: 30 Oct 2006

Location: Niigata-ken
School: Keiwa College
Position: Full-time visiting 

instructor
Start Date: 1 Apr 2007
Deadline: 31 Oct 2006

Location: Tokyo-to
School: Tokyo Denki University
Position: Full-time, limited-

term shokutaku lecturer
Start Date: 1 Apr 2007
Deadline: 20 Sep 2006

Location: Tokyo-to
School: Aoyama Gakuin Uni-

versity
Position: Part-time teachers
Start Date: Apr 2007
Deadline: 30 Sep 2006

Location: Tokyo-to
School: Waseda University
Position: Part-time English 

teacher
Start Date: Apr 2007
Deadline: Ongoing

Location: Tokyo-to
School: Tokyo Woman’s Chris-

tian University
Position: Full-time instructors 

(two)
Start Date: 1 Apr 2007
Deadline: 25 Sep 2006

Location: Tokyo-to
School: Rikkyo University
Position: Full-time contract 

(two)
Start Date: 1 Apr 2007
Deadline: 20 Sep 2006

Location: Tokyo-to, Shinjuku-ku
School: Society for Testing Eng-

lish Proficiency (STEP)
Position: Part-time editors, 

writers, and proofreaders
Start Date: Ongoing
Deadline: Ongoing

comm
u
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JALT
2006
KITAKYUSHU
J A P A N

Community, 
Identity, Motivation
Kitakyushu, Japan
Nov. 2–5, 2006

<conferences.jalt.
org/2006/>
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Upcoming Conferences
7 Oct 2006—Linguapax Asia 2006 3rd 
International Symposium: Who Owns 
Language? at Tokyo University (Komaba Cam-
pus). Contact: www.linguapax-asia.org/in-
dex2006.html

7-8 Oct 2006—Teacher Education SIG and JALT 
Okayama Conference: Professional Development 
in Language Teaching, at Okayama University. 
The conference will focus on the various career 
stages that teachers may go through including: 
initial teacher training, being a novice teacher, 
and the transition to an experienced professional. 
It will provide opportunities for practical work-
shops to examine how teachers can approach 
some of these life stages, and more formal presen-
tations for teachers to share their research or work 
in progress. Issues of particular interest include: 
improving our teaching, raising standards in the 
profession, getting qualifications, working with 
colleagues, leadership, time management, dealing 
with stress, and maintaining motivation. Contact: 
<www.esl-efl.info/conference/index.html>

14 Oct 2006—2006 ALANZ Symposium: First 
Things First: Focus on the Learner, at University 
of Otago, Dunedin, New Zealand. Contact: 
<www.otago.ac.nz/linguistics/>

19-21 Oct 2006—TESL Canada 2006: Landmarks 
and Landscapes, in Winnipeg. Contact: <www.
tesl.ca./>

21-25 Oct 2006—The 4th Annual International 
Conference of IATEFL China: New Orientations 
in TEFL in China, in Beijing. There will be a pro-
gram of over 150 talks and workshops. The aim is 
to promote the development of ELT in China and 

…with Alan Stoke 
<conferences@jalt-publications.org>

New listings are welcome. Please 
email information to the column 
editor by the 15th of the month, at 
least 3 months before the confer-
ence date (4 months for overseas 
conferences). Thus, 15 Oct is the 
deadline for a January conference 
in Japan or a December confer-
ence overseas.

Asia. The three previous conferences were each 
attended by approximately 2,500 ELT profes-
sionals from more than 30 countries around the 
world. Contact: <www.tefl-china.net>

22 Oct 2006—The 1st JALT Joint Tokyo Confer-
ence: Action Research—Influencing Classroom 
Practice, at Temple University (Azabu Hall), 
Minami-Azabu, Tokyo. Speakers include: David 
Nunan (Action Research and Professional Growth); 
Curtis Kelly (Unconventional Ways to Research your 
Teaching); Don Maybin; Stan Pederson (Assessing 
an Extensive Reading Program); and Andy Boon 
(Bringing Down the Wall – The IMCD Experience). 
Contact: <www.geocities.com/jaltwesttokyo/in-
dex.html>

2-5 Nov 2006—JALT2006 Interna-
tional Conference: Community, 
Identity, Motivation, in Kitakyushu, 
Japan. Contact: <conferences.jalt.
org/2006/>

6 Nov 2006—Teachers’ Symposium on Profes-
sional & Organizational Development: Dynamic 
Teacher Communities, at Dokkyo University, 
Soka, Saitama, from 13:00 to 20:00. Poster presen-
tation proposals welcomed. Plenary speakers will 
be Donald Freeman and Bonny Norton. Program 
coordinators in parallel sessions will look at pro-
fessional development, collaboratively crossing 
borders, and curriculum revision. What structures 
and ecologies can help (full-time and part-time) 
teachers work together more beneficially and 
enhance collaborative dialog and professional 
development across traditional borders? All 
teachers welcome. Contact: <www.dokkyo.
net/~teachersympo> <mits@dokkyo.ac.jp>

16-19 Nov 2006—The Third Pacific Association 
for CALL Conference (PacCALL 2006): Globali-
zation and Localization of CALL, at Nanjing 
University, China. In addition to the plenary ses-
sions there will be a special strand on Moodle for 
Language Learning, together with pre- and post-
conference workshops. Contact: <www.paccall.
org/> 

27-29 Nov 2006—CULI’s 2006 International Con-
ference, in Bangkok. Topics include: professional 
development; curriculum and materials 
development; technology in education; ESP; 
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assessment and testing; EFL/ESL research and 
review; approaches in EFL/ESL teaching; self-
access learning centers; quality assurance in EFL/
ESL; and learner autonomy. Contact: <www.culi.
chula.ac.th/dia/DIA-WEB/Rationale.htm>

7-8 Dec 2006—Tertiary Writing Network Collo-
quium: Old Text/Nu Txt: Writing for a Change, in 
Napier, New Zealand. Topics include: the impact 
of new technologies on writing practice; writing 
and the Internet; distance learning; innovative 
teaching practices; new research findings; jour-
nals and blogs in the classroom; constructions 
and destructions in writing; and plagiarism and 
authorship. Contact: <twn.massey.ac.nz/>

7-9 Dec 2006—The Second CLS International 
Conference: CLaSIC 2006: Processes and Process-
Orientation in Foreign Language Teaching and 
Learning, at National University of Singapore. 
The aim is to bring together academics, research-
ers, and professionals from Asia and beyond for 
an exchange of insights, experiences, and views 
on current and future developments in foreign 
language teaching and learning. Contact: <www.
fas.nus.edu.sg/cls/clasic2006/> 

26-28 Mar 2007—17th International Conference 
on Pragmatics and Language Learning, in 
Honolulu, Hawai'i. The conference will address 
a broad range of topics in pragmatics, discourse, 
interaction, and sociolinguistics. Contact: <nflrc.
hawaii.edu/prodev/pll/>

2-3 June 2007—JALT CALL SIG Annual Confer-
ence 2007: CALL: Integration or Disintegration? 
at Waseda University, Tokyo. The conference will 
focus on: the current fragmentation of CALL and 
its reintegration into more traditional disciplines; 
and the widening scope of CALL, for example, 
into wireless learning and electronic dictionar-
ies. The featured speaker will be Mike Levy from 
Griffith University, Australia. Contact: <jaltcall.
org>

Calls for Papers or Posters
Deadline: 27 Oct 2006 (for 12-13 May 2007)—The 
6th Annual JALT Pan-SIG Conference 2007: Sec-
ond Language Acquisition: Theory and Pedagogy, 
at Tohoku Bunka Gakuen University, Sendai. The 

conference will be co-hosted by the Other Lan-
guage Educators, Materials Writers, Pragmatics, 
Teacher Education, and Testing and Evaluation 
SIGs and the Sendai JALT Chapter. It will explore 
the relationship between second language acqui-
sition and the mechanics of the second language 
classroom. Proposals are invited for papers (45 
minutes), workshops (120 minutes), and poster 
sessions. Contact: <pansig2007@yahoo.co.uk >

Deadline: 31 Oct 2006 (for 9-10 Feb 2007)—2nd 
International and 38th ELTAI Annual Confer-
ence: English for Today and Tomorrow, in Chen-
nai, India. Contact: <eltai_india@yahoo.co.in>

Deadline: 31 Oct 2006 (for 20-22 Sep 2007)—Sec-
ond International Conference on Task-Based 
Language Teaching: TBLT: Putting Principles to 
Work, at University of Hawaii. Presentations are 
welcomed on a full range of themes relating to 
TBLT. Contact: <www.tblt2007.org>

Deadline: 20 Nov 2006 (for 11-14 Apr 2007)—So-
cial and Cognitive Aspects of Second Language 
Learning and Teaching, University of Auckland, 
New Zealand. Contact: <www.arts.auckland.
ac.nz/sociocog> 

Deadline: 1 Dec 2006 (for 14-16 Mar 2007)—10th 
Biennial University of Seville Conference on 
Applied Linguistics: Issues in teaching, learning, 
and using vocabulary in an L2, at University of 
Seville, Spain. Proposals for papers and work-
shops are invited in English or Spanish. Contact: 
<elia@siff.us.es>

Deadline: 15 Dec 2006. Articles are invited for 
publication in the second issue of the journal In-
novation in Language Learning and Teaching, 
which will address the theme Learners’ Voices 
in Language Learning and Teaching. Contact: 
<www.multilingual-matters.com>

Deadline: 28 Feb 2007 (for 24-29 Aug 2008)—15th 
World Congress of Applied Linguistics: Mul-
tilingualism: Challenges and Opportunities, in 
Essen, Germany. Proposals are invited for presen-
tations related to policy, research, and theory in 
any area of applied linguistics. Contact: <www.
aila2008.org>
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The editors welcome submissions of materials concerned with all aspects of language education, particularly with 
relevance to Japan. If accepted, the editors reserve the right to edit all copy for length, style, and clarity, without 
prior notification to authors. Materials in English should be sent in Rich Text Format by either email (preferred) or 
post. Postal submissions must include a clearly labeled floppy disk or CD-ROM and one printed copy. Manuscripts 
should follow the American Psychological Association (APA) style as it appears in The Language Teacher. Please 
submit materials to the contact editor indicated for each column. Deadlines are indicated below.

日本国内での語学教育に関わる投稿をお待ちしています。できるだけ電子メールにリッチ・テキスト・フォーマットの添付ファイルでお送
り下さい。郵送の場合には、フロッピーディスクかCD-ROMにラベルを張り、プリントアウトしたものと一緒にお送り下さい。書式はアメリカ
心理学協会(APA)スタイルに基づき、スタッフリストページにある各コラムの編集者まで締め切りに留意して、提出してください。提出され
たものにつきましては編集者に一任していただくことになります。

Departments
My Share. Submissions should be original teaching 
techniques or a lesson plan you have used. Readers 
should be able to replicate your technique or lesson 
plan. Submissions should:

• be up to 1,000 words
• have the article title, the author name, affiliation, 

email address, and word count at the top of the 
first page

• include a Quick Guide to the lesson plan or 
teaching technique 

• follow My Share formatting
• have tables, figures, appendices, etc. attached as 

separate files
• include copyright warnings, if appropriate.

 Send as an email attachment to the My Share editor. 
マイシェア：学習活動に関する実践的なアイデアについて、テク
ニックや教案を読者が再利用できるように紹介するものです。
1,600字以内で最初のページにタイトル、著者名、所属、電子メール
アドレスと文字数をお書き下さい。表、図、付録なども含めること
ができますが、著作権にはお気をつけ下さい。My Share 担当編集
者に電子メールの添付ファイルでお送り下さい。

Book Reviews. We invite reviews of books and other 
educational materials. Contact the Publishers’ Review 
Copies Liaison <pub-review@jalt-publications.org> for 
material listed in the Recently Received column, and 
the Book Reviews editor if you wish to review unlisted 
material, including websites or other online resources. 
Review articles treating several related titles are particu-
larly welcome. Submissions should:

• show a thorough understanding of the material 
reviewed in under 750 words

• reflect actual classroom usage in the case of 
classroom materials

• be thoroughly checked and proofread before 
submission.

Send as an email attachment to the Book Reviews editor. 
書評：本や教材の書評です。書評編集者<pub-rev iew@ja lt-
publications.org>に問い合わせ、最近出版されたリストからお選びい
ただくか、もしwebサイトなどのリストにない場合には書評編集者と
連絡をとってください。複数の関連するタイトルを扱うものを特に歓
迎します。書評は、本の内容紹介、教室活動や教材としての使用法に
触れ、書評編集者まで電子メールの添付ファイルでお送り下さい。

JALT Focus. Submissions should be directly related to re-
cent or upcoming developments within JALT, preferably 
on an organization-wide scale. Submissions should:

• be no more than 750 words
• be relevant to the JALT membership as whole
• encourage readers to participate more actively 

in JALT on both a micro and macro level.
 Deadline: 15th of the month, 11/2 months prior to pub-
lication. Send as an email attachment to the JALT Focus 
editor.
JALTフォーカス：JALT内の進展を会員の皆様にお伝えするもの
です。どのJALT会員にもふさわしい内容で、JALTに、より活動的
に参加するように働きかけるものです。1,600字程度で、毎月15日
までにお送り下さい。掲載は１月半後になります。JALTフォーカス
編集者まで電子メールの添付ファイルでお送り下さい。

JALT Notices. Submissions should be of general rele-
vance to language learners and teachers in Japan. JALT 
Notices can be accessed at <www.jalt-publications.
org/tlt/focus/>. Calls for papers or research projects 
will be accepted; however, announcements of confer-
ences, colloquia, or seminars should be submitted to 
the Conference Calendar. Submissions:

• should be no more than 150 words
• should be submitted as far in advance as is pos-

sible
• will be removed from the website when the an-

nouncement becomes outdated.

Submissions can be sent through the JALT Notices on-
line submissions form.
掲示板：日本での論文募集や研究計画は、オンライン<www.jalt-
publications.org/tlt/focus/>で見ることができます。できるだけ前もっ
て掲載いたしますが、終了次第、消去いたします。掲示板オンライン
・サブミッション形式に従い、400字以内で投稿して下さい。なお、
会議、セミナーは Conference Calendar で扱います。

SIG News. JALT’s Special Interest Groups may use this 
column to report on news or events happening within 
their group. This might include mini-conferences, pre-
sentations, publications, calls for papers or presenters, 
or general SIG information. Deadline: 15th of month, 6 
weeks prior to publication. Send as an email attach-
ment to the SIG News editor.
SIGニュース：SIGはニュースやイベントの報告にこのカラムを使用
できます。会議、プレゼンテーション、出版物、論文募集、連絡代
表者などの情報を記入下さい。締め切りは出版の2か月前の15日ま
でに、SIG委員長に電子メールの添付ファイルで送ってください。

Chapter Events. Chapters are invited to submit up-
coming events. Submissions should follow the precise 
format used in every issue of TLT (topic, speaker, date, 
time, place, fee, and other information in order, fol-
lowed by a 60-word description of the event).
Meetings scheduled for early in the month should be 
published in the previous month’s issue. Maps of new 
locations can be printed upon consultation with the 
column editor. Deadline: 15th of the month, 2 months 
prior to publication.  Send as an email attachment to the 
Chapter Events editor. 
支部イベント：近づいている支部のイベントの案内情報です。トピ
ック、発表者、日時、時間、場所、料金をこの順序で掲載いたしま
す。締め切りは、毎月15日で、2ヵ月前までに、支部イベント編集者
に電子メールの添付ファイルでお送り下さい。

Chapter Reports. This column is a forum for sharing syn-
opses of presentations given at JALT chapters around Ja-
pan. Submissions must therefore reflect the nature of the 
column and be written clearly and concisely.  Chapters are 
limited to one report per month. Submissions  should:

• be interesting and not contain extraneous infor-
mation

• be in well-written, concise, informative prose
• be made by email only – faxed and/or postal 

submissions are not acceptable
• be approximately 200 words in order to explore 

the content in sufficient detail
• be structured as follows: Chapter name; Event 

date; Event title; Name of presenter(s); Synopsis; 
Reporter’s name.

Send as an email attachment to the Chapter Reports editor.
支部会報告：JALT地域支部会の研究会報告です。有益な情報をご
提供下さい。600文字程度で簡潔にお書き下さい。支部名、日時、イ
ベント名、発表者名、要旨、報告者名を、この順序でお書き下さい。
支部会報告編集者まで電子メールの添付ファイルでお送り下さい。
ファックスや郵便は受理いたしませんので、ご注意下さい。

Job Information Center. TLT encourages all prospective 
employers to use this free service to locate the most quali-
fied language teachers in Japan. The notice should:

• contain the following information:  
City and prefecture, Name of institution, Title of 
position, Whether full- or part-time, Qualifica-
tions, Duties, Salary & benefits, Application 
materials, Deadline, Contact information

• not be positions wanted. (It is JALT policy that 
they will not be printed.)

Deadline: 15th of month, 2 months prior to publication.  
Send as an email attachment to the JIC editor.
求人欄：語学教育の求人募集を無料でサービス提供します。県と
都市名、機関名、職名、専任か非常勤かの区別、資格、仕事内容、
給料、締め切りや連絡先を発行２ヶ月前の15日までにお知らせ下
さい。特別の書式はありません。JIC担当編集者に電子メールの添
付ファイルでお送り下さい。
Conference Calendar. Announcements of conferences 
and their calls for papers as well as for colloquia, 
symposiums, and seminars may be posted in this col-
umn. The announcement should be up to 150 words. 
Deadline: 15th of month, at least 3 months prior to the 
conference date for conferences in Japan and 4 months 
prior for overseas conferences. Send as an email attach-
ment to the Conference Calendar editor.
催し：コロキウム、シンポジウム、セミナー、会議のお知らせと、論
文募集の案内です。Conference Calendar編集者に400語程度で電
子メールの添付ファイルでお送り下さい。締め切りは毎月15日で、
日本、および海外の会議で３ヶ月前までの情報を掲載します。

Feature Articles
English Features. Submissions should be well-written, 
well-documented, and researched articles. Analysis 
and data can be quantitative or qualitative (or both). 
Manuscripts are typically screened and evaluated 
anonymously by members of The Language Teacher Edi-
torial Advisory Board. They are evaluated for degree 
of scholarly research, relevance, originality of conclu-
sions, etc. Submissions should:

• be up to 3,000 words (not including appendices)
• have pages numbered, paragraphs separated by 

double carriage returns (not tabbed), and sub-
headings (boldfaced or italic) used throughout 
for the convenience of readers

• have the article’s title, the author’s name, affili-
ation, contact details, and word count at the top 
of the first page

• be accompanied by an English abstract of up to 
150 words (translated into Japanese, if possible, 
and submitted as a separate file)

• be accompanied by a 100-word biographical 
background

• include a list of up to 8 keywords for indexing
• have tables, figures, appendices, etc. attached as 

separate files.
 Send as an email attachment to the co-editors. 
日本語論文：実証性のある研究論文を求めます。質的か、計量的か
（あるいは両方)で追究された分析やデータを求めます。原稿は、匿
名のTLTの査読委員により、研究水準、関連性、結論などの独創性
で評価されます。8,000語(資料は除く）以内で、ページ番号を入れ、
段落ごとに２行あけ、副見出し(太文字かイタリック体)を付けて下さ
い。最初のページの一番上に題名、著者名、所属、連絡先および語
彙数をお書き下さい。英文、和文で400語の要旨、300語の著者略歴
もご提出下さい。表、図、付録も可能です。共同編集者まで電子メー
ルの添付ファイルでお送り下さい。

Readers’ Forum articles are thoughtful essays on top-
ics related to language teaching and learning in Japan. 
Submissions should:

• be of relevance to language teachers in Japan
• contain up to 2,500 words
• include English and Japanese abstracts, as per 

Features above
• include a list of up to 8 keywords for indexing
• include a short bio and a Japanese title.

 Send as an email attachment to the co-editors.
読者フォーラム：日本での言語教育、及び言語学習に関する思慮
的なエッセイを募集しています。日本での語学教師に関連してい
て、6,000字以内で、英文・和文の要旨、短い略歴および日本語のタ
イトルを添えて下さい。共同編集者まで電子メールの添付ファイル
でお送り下さい。

Interviews. If you are interested in interviewing a well-
known professional in the field of language teaching 
in and around Japan, please consult the editors first. 
Lengths range from 1,500-2,500 words.  Send as an 
email attachment to the co-editors.
インタビュー：日本国内外で言語教育の分野での「有名な」専門家
にインタビューしたい場合は、編集者に最初に意見をお尋ね下さ
い。3,600語から6,000語の長さです。共同編集者まで電子メールの
添付ファイルでお送り下さい。

Conference Reports. If you have attended a conference 
on a topic of interest to language teachers in Asia, write 
a 1,500-word report summarizing the main events.  
Send as an email attachment to the co-editors.
学会報告：語学教師に関心のあるトピックの大会に出席された場
合は、4000語程度に要約して、報告書を書いてください。共同編集
者まで電子メールの添付ファイルでお送り下さい。
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56 JALT • MEMBERSHIP INFORMATION
The Japan Association for Language 
Teaching (JALT)

a professional organization formed in 1976  
-1976年に設立された学術学会
working to improve language learning and 
teaching, particularly in a Japanese context 
-語学の学習と教育の向上を図ることを目的とし
ています
over 3,000 members in Japan and overseas 
-国内外で約 3,000名の会員がいます

Annual international conference 年次国際大会
1,500 to 2,000 participants 
-毎年1,500名から2,000名が参加します
hundreds of workshops and presentations 
-多数のワークショップや発表があります
publishers’ exhibition 
-出版社による教材展があります
Job Information Centre 
-就職情報センターが設けられます

JALT publications include:
The Language Teacher—our monthly publica-
tion  - を毎月発行します
JALT Journal—biannual research journal 
 - を年2回発行します
Annual Conference Proceedings 
 - 年次国際大会の研究発表記録集を発行します
 SIG and chapter newsletters, anthologies, 
and conference proceedings  
- 分野別研究部会や支部も会報、アンソロジー、
研究会発表記録集を発行します

Meetings and conferences sponsored by lo-
cal chapters and special interest groups (SIGs) 
are held throughout Japan. Presentation and 
research areas include:

Bilingualism
CALL
College and university education
Cooperative learning
Gender awareness in language education
Global issues in language education
Japanese as a second language
Learner autonomy
Pragmatics, pronunciation, second language 
acquisition 
Teaching children
Teaching older learners
Testing and evaluation
Materials development

•

•

•

•

•

•

•

•

•

•

•

•
•
•
•
•
•
•
•
•

•
•
•
•

支部及び分野別研究部会による例会や研究会は日本
各地で開催され、以下の分野での発表や研究報告が
行われます。バイリンガリズム、CALL、大学外国語
教育、共同学習、ジェンダーと語学学習、グローバ
ル問題、日本語教育、自主的学習、語用論・発音・
第二言語習得、児童語学教育、生涯語学教育研究部
会、試験と評価、教材開発。

JALT cooperates with domestic and interna-
tional partners, including [JALTは以下の国内外の
学会と提携しています]:

IATEFL—International Association of Teach-
ers of English as a Foreign Language
JACET—the Japan Association for Teachers 
of English
PAC—the Pan Asian Conference consortium
TESOL—Teaching of English to Speakers of 
Other Languages

Membership Categories 会員と会費
All members receive annual subscriptions to 
The Language Teacher and JALT Journal, and 
member discounts for meetings and confer-
ences. 会員はThe Language TeacherやJALT Journal等
の出版物を購読出来、又例会や大会にも割引価格で
参加出来ます。

Regular 一般会員: ¥10,000
Student rate (undergraduate/graduate in 
Japan) 学生会員（日本にある大学、大学院の学
生）: ¥6,000
Joint—for two persons sharing a mailing 
address, one set of publications ジョイント
会員（同じ住所で登録する個人2名を対象とし、
JALT出版物は2名に１部）: ¥17,000
Group (5 or more) ¥6,500/person—one set of 
publications for each five members 団体会員
（５名以上を対象とし、JALT出版物は5名につき
１部）：1名6,500円

For more information please consult our web-
site <jalt.org>, ask an officer at any JALT event, 
or contact JALT Central Office. 

JALT Central Office
Urban Edge Building, 5th Floor, 1-37-9 Taito, 
Taito- ku, Tokyo 110-0016 JAPAN
JALT事務局：〒110-0016東京都台東区台東1-37-9 
アーバンエッジビル５F 
t: 03-3837-1630; f: 03-3837-1631; <jco@jalt.org>  

•

•

•
•

•
•

•

•
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HUmOR  •  OLD GRAmmARIANS 5�

...by Scott Gardner <old-grammarians@jalt-publications.org>

Old Grammarians�...

The South Pacific Sinatra Workout

W hen i was do-
ing eikaiwa, I 
had to work 

nights. It was awful. I 
think working is one of 
the worst ways to spend 
an evening, surpassed in 
unpleasantness only by 
working during the day. 

Another activity I 
loathe doing in broad 

daylight is going to the gym. I grudgingly 
joined a sports club after my wife pointed at my 
butt one day and, in an Obi-wan Kenobi voice, 
said “That’s no moon. It’s a space station.” For 
me, though, going to the gym is a challenging 
exercise—in avoidance. I have become rather 
agile at finding excuses not to work out. One 
such excuse is the background music they play 
at the club. In order to cater to its older daytime 
clientele, the club established a rule that the 
piped-in music during the day had to be the 
easy-listening aural pabulum they sometimes 
call Muzak. I remember trying to do squats 
while Bali Hai dripped lazily from the ceiling 
speakers. It was like pumping nitrous oxide into 
the room. I wanted to put down the barbells 
and tie up a hammock next to the swimming 
pool.

During my sit-ups came an instrumental My 
Way, the Frank Sinatra staple. I once had to sing 
this as a duet at a colleague’s retirement party, 
without knowing the words. All I could do was 
hang on the sleeve of the guy who had dragged 
me up there and sing half a beat behind him 
as he slurred through verse after verse. When 
we finally finished he turned to me and said, 
“I’d like to try that again with you when I’m 
sober.” One thing’s for sure, you’d have to get 
me pretty drunk before I’d try singing Sinatra 
sober.

Muzak songs all sound the same, and it 
shouldn’t surprise you since the world’s entire 
body of Muzak was recorded in one afternoon 

in 1979 by a handful of classically trained musi-
cians made redundant by the new wave syn-
thesizer bands that were coming into vogue at 
the time. Spurned by greedy record executives, 
these Muzak-ans determined to leave their mark 
on the music industry by churning out reels of 
insipid tunes that could slither far deeper into 
listeners’ brains than pop music could, and 
would remain a source of dull annoyance in 
shoe stores everywhere for decades to come. 
And it was all so simple to achieve. If you listen 
carefully you can hear the same My Bali Hai 
Way clarinet solo in every single Muzak song.

At night my sports club lets us listen to the 
satellite R&B station. Mariah Carey hitting a 
high C really helps you follow through on that 
last bench press. But sometimes the staff forget 
to change stations, and I’m the only one who 
ever notices. They’re tired of my complaints 
about it, so I’ve resorted to civil disobedience, 
such as pretending I’ve fallen asleep on an exer-
cise bike or playing air violin while I’ve got my 
arm strapped to the blood pressure machine. 
I’ve been tempted to grab the nearest old lady 
off the stairclimber and do a waltz across the 
aerobics floor, but I haven’t quite got the nerve.

Speaking of dancing, though, you may be 
surprised to know that, in keeping with Japan’s 
time/place/occasion rules, people are perfectly 
willing to dance freestyle in public as long as 
three conditions are met: 1) they have an uchiwa 
in one hand; 2) they are inebriated; and 3) some-
where nearby there is an underdressed man 
pounding on a big drum. At the sports club I 
can approximate #3 with the help of a golf club 
and some basketballs. All I need to do is take off 
my shirt and start pounding. But the other two 
conditions are difficult to meet without some 
advance planning. And quite frankly, I have yet 
to establish a plausible reason for wanting to 
gather retirees for an impromptu bon circle at 
the gym, except perhaps to have my member-
ship revoked. Come to think of it, that’s not a 
bad idea.


